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ABSTRACT. Although there have been extensive studies on graffiti in various disciplines and 

contexts worldwide, only a few contemporary studies are conducted on the classroom walls in 
higher education milieus. As such, this study explored the communicative functions of students’ 
graffiti found on the classroom walls of a Philippine state college. Employing Content Analysis 
(CA) as a method, the results revealed that graffiti was utilized by college students as their unique 
means of communicating their personal thoughts and feelings, as well as their antagonistic 
attitudes toward other individuals, groups, and even institutions which they could not express 
openly in public. Graffiti was also used by the college students to seek glorification among 
themselves, to show their intelligence or wit, and to express resentments or hatred, especially 
against the members of the LGBTQIA+ society. Indeed, graffiti performed a multiplicity of 
communicative functions, having anonymity as a very powerful and useful tool used by college 
students not only in concealing their identities and advancing their causes and rights as students 
but also in effectively protecting themselves from the harsh consequences which they might face 
when caught doing this highly forbidden act within the school premises.     
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A. INTRODUCTION 

anguage is man’s greatest and most vital invention. With language, man’s ultimate 

concern to express his thoughts and feelings has become easier and more successful. 

Language can be channeled in many ways, and one of these is graffiti. Graffiti comes 

from the Italian word "graffito," which refers to scribbling or images on the surfaces of 

buildings, parks, and restrooms, frequently with political or sexual themes, propositions, or 

obscene languages (Chiluwa, 2008).  

For a long time, graffiti has been an important cultural and linguistic phenomenon 

(Blommaert, 2016). It is a map of a genuine portrayal of reality and an evolutionary tool for 

people to reflect on their cultural identities through artistic means (Sheivandi, Taghinezhad, 

Alishavandi, & Ranjbar, 2015). Mwangi (2012) argues that graffiti as a language entity 

incorporates both form and content and uses discourse to represent something other than itself.  

Graffiti serves as a rallying force for discordant social and political communication because 

protest discourse is not guaranteed in all sociocultural and political environments (Obeng, 2000, 

as cited in Farnia, 2014). It is a second diary book that symbolizes people’s voices in public and 

private spaces, expressing their fury, ideas, love declarations, political announcements, and 

outcries, among other things (Farina, 2014; Raymonda, 2008). Graffiti is not only considered a 
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valuable source of knowledge, but also as a predictor of future intentions and acts 

(Zakareviciute, 2014). Furthermore, it is a long-established means of social communication in 

many countries (Peiris & Jayantha, 2015; Kariuki, Yieke, & Ndoro, 2016). 

Scholars from all over the world have looked into graffiti. Ta'amneh (2021) reveals that 

students’ graffiti transmits theological, political, and emotional sentiments in entirety despite its 

use of the plain language. While performing personally, socially, nationally, religiously, 

politically, and satirically, Al-Khawaldeh, Khawaldeh, Bani-Khair, and Al-Khawaldeh (2017) 

discover that students’ graffiti language features are simplicity and variance. Further, El-Nashar 

and Nayef (2016) provide a list of common linguistic characteristics in Egyptian car graffiti, the 

majority of which contains religious references. 

Mwangi (2012) finds out that students’ graffiti use comedy, symbolism, irony, short forms, 

acronyms, and abbreviations, among other things. Al-Haj Eid (2008) discover that alliteration 

and rhyming are the prominent language techniques in students' graffiti. Sheivandi, 

Taghinezhad, Alishavandi, and Ranjbar (2015) reveal that graffiti have unusual language traits 

such as consonant change, proverbial alteration, parallel syntax, conditional patterns, and puns.  

Dombrowski (2011) classifies graffiti found in university libraries into forms of advice, 

class, despair, drugs, and sex. Meanwhile, Sad and Kutlu (2009) categorize students’ graffiti as 

to themes such as belongingness, romance, humor, sex, politics, and religion. Olaluwoye and 

Ogungbemi (2019) reveal that gay students, in particular, utilize toilet graffiti in order to connect 

with other gay students and sexual partners.  

Graffiti is also a frequent phenomenon in Philippine universities and colleges. However, 

this graffiti, which addresses important issues impacting both the school and the community, is 

sometimes overlooked. Writing on walls is even considered a crime, and people caught doing 

so are frequently prosecuted. Even though numerous studies on campus graffiti have been 

undertaken in various contexts, there is a significant research gap in a Philippine higher 

education context as only very few researchers have attempted to investigate it. Thus, this 

qualitative study explored the communicative functions of the students’ graffiti written in an 

autonomous campus of the lone state college in Zamboanga del Sur, Mindanao, Philippines.   

 
B. REVIEW OF RELATED LITERATURE 

Graffiti is a linguistic phenomenon that uses discourse (any segment of signs greater than 

a sentence) and sign (anything that stands for something other than itself) to combine shape 

and substance. Consequently, acknowledging and investigating the significance of graffiti as 

medium is vital, the nature and impact of the message/s being communicated, and human 
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verbal expressions. Gross (2005) claims that simply deciphering the texts without first 

identifying graffiti as a medium is insufficient to understand graffiti as a means of 

communication.  

In a study on graffiti in Kenyan colleges, Yieke (2003) argues that individuals in authority 

should never overlook graffiti if they wish to know the students’ opinions and needs. She goes 

on to say that, if properly channeled, graffiti can provide a place for students (who are a 

minority) to express themselves on a wide range of topics or issues while also serving as an 

expression of academic independence and ongoing intellectualism. 

Nwoye (1993) reveals that groups who have been denied or disallowed channels of public 

expression seek other outlets, with graffiti on public walls being a popular choice; she goes on 

to name students as one of these groups in most regions of the world. The fact that students 

write graffiti at a location that promotes anonymity recognizes the vulnerability of the face 

(Goffman, 1967). Graffiti, like other forms of avoidance speech, insulates individuals from 

facing danger.  

Mc Cormick (2003) states that graffiti provides possibilities to break away from rigidity and 

create a space for more organic conversation by enabling unconstrained and unfiltered 

discussions that are frequently unusual in scientific writing. Students are able to assert aggressive 

identities and oppose dehumanization since they are no longer bound by academic terminology. 

Gadsby (1995) argues that it is understandable why graffiti is such a desirable mode of 

communication in the face of resource and power imbalances. Graffiti has been able to reflect 

the essence of the society that generated them by sharing people's ideas and values about critical 

social issues. However, these benefits may lead some people to believe that graffiti is used to 

communicate or reinforce unfavorable stereotypes about other groups (Gadsby 1995). 

According to Bartolomeo (2001), while the use of publicly owned space is unquestionably 

deviant, the use of private areas for public consumption, such as graffiti, will also be regarded 

as a deviant by the general public. When the public disapproves of how an individual uses 

private space, the space becomes public. As a result, society frequently determines both public 

and private aspects, leaving little possibility for individual self-expression. 

Furthermore, Gross (1997) concludes that the anonymity and accessibility provided by 

graffiti can be equally helpful to a student venting in the toilet stall about school rules or tuition 

rises as it can to a student venting in the bathroom stall about lousy administration. Graffiti is 

a form of self-expression and self-disclosure, yet it keeps the writer's anonymity. As such, 

anonymity provides one’s privacy. 
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C. METHODOLOGY 

This study employed the qualitative method, specifically Content Analysis (CA), in 

analyzing the communicative functions of college students’ graffiti. Content Analysis is a 

systematic research method for analyzing and making inferences from a text and other forms 

of qualitative information (interview data, focus groups, survey questions, documents, videos, 

etc.) It also uses a variety of analytic strategies to categorize, compare, and contrast a corpus of 

data (Hawkins, 2013).   

This study was undertaken in Dumingag Campus, one of the organic campuses of the 

Josefina H. Cerilles State College, the lone state college in Zamboanga del Sur, Mindanao, 

Philippines.  

The study collected and examined 164 students’ graffiti found on the walls of classrooms, 

offices, halls, and restrooms of an autonomous campus of a Philippine public higher education 

institution. When conducting ocular inspections within the school grounds, the researcher used 

a mobile phone camera, notebook, and pencil. The cell phone camera was used to photograph 

graffiti writings at their original locations, while a notebook and pencil were used to record 

notes. These graffiti were photographed in order to ensure the validity of the corpora. 

Furthermore, only understandable writings were taken into account. Drawings, drawings, 

caricatures, and other illustrations were not permitted. 

Content Analysis was employed in analyzing the communicative functions of college 

students’ graffiti. Communicative functions refer to the purpose for which speech or writing is 

used. These functions were first identified by Abdullah (2008) which were 1) Quoting religious 

expressions, 2) Expressing patriotism, 3) Expressing personal feelings, 4) Expressing sports 

loyalty, 5) Quoting lyrics, 6) Expressing expressions of wisdom, 7) Expressing proverbs, 8) 

Expressing human rights, 9) Quoting cartoon expressions, 10) Expressing humor, 11) 

Expressing political content, 12) Leaving memoirs, 13) Expressing resentment, 14) Expressing 

general insults, 15) Expressing challenge, 16) Recording cellphone numbers, 17) Expressing 

self-glorification, 18) Expressing sexual ideas, and 19) Expressing group glorification. 

 
D. RESULTS AND DISCUSSION 

Communicative Functions of College Students’ Graffiti 

This study endeavors to explain how college students’ graffiti perform communicatively. 

Based on the table presented on the next page, the data vividly show that the students’ graffiti 

perform varied communicative functions. Out of 19 identified functions, “Expressing personal 

feelings” ranks first with the highest frequency of 47; followed by “Expressing general insult,” 
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39; “Expressing self-glorification,” 12; “Expressing expressions of wisdom,” and “Expressing 

sexual ideas,” 11; “Expressing group glorification,” “Expressing challenge,” and “Expressing 

resentment,” 8; “Leaving memoirs,” “Quoting lyrics,” and “Expressing proverbs,” 4; 

“Expressing sports loyalty,” 3; “Expressing humor” and “Quoting religious expressions,” 2; 

and “Recording cellphone numbers,” 1. On the other hand, “Expressing human rights,” 

“Expressing patriotism,” “Expressing political content,” and “Quoting cartoon expressions” 

are not used by students in their graffiti.  

 

Aa 

Table 1 
Frequency and distribution of students’ graffiti according to communicative functions 

 

Communicative functions Frequency Examples 

Expressing personal 
feelings 

47 
• I live in this shit!!! 

• Galibog ko kai love pa nako siya.  

Expressing general insult 39 
• Baho baba si Jeather. 

• Red Phoenix Gang, bayot ni. 

Expressing self-
glorification 

12 
• Heidi Laride. Ang pinakagwapa sa Aurora. 

• Borikat ko! Pahibalo lang. 

Expressing wisdom 11 • Don’t be afraid just BELIEVE. 

Expressing sexual ideas 11 
• Sex is truly gift of god. Amem!!!! 

• I love Porn. 

Expressing group 
glorification 

8 
• #CrimSamahangWalangIwanan 

• Camp Sawi 

Expressing challenge 8 
• Don’t love to much because too much love will kill 

you. 

Expressing resentment 8 
• Gikan sa China, Drug Lord. 

• Giatay mga Paasa. 

Leaving memoirs 4 
• #BESTY13 

• Taken na si Ser. Sakit kaayo. (By Secret Admirer) 

Quoting lyrics 4 • Paano bang magmahal? Kailangan bang masasaktan? 

Expressing proverbs 4 • “The only way is to be.” 

Expressing sports loyalty 3 
• Bawi lang ta sa sunod SPURS!! 

• Kobe Bryant Idol!!! 

Expressing humor 2 • I hate this guy, Joko. Joke ra daw ingon si Charey. 
Quoting religious 
expressions 

2 • Basic Information Before Leaving Earth (BIBLE) 

Recording cell phone 
numbers 

1 • NEED YOU TO TEXT HER – 0946655478 CRIM 

Expressing human rights 0  
Expressing political 
content 

0 
 

Quoting cartoon 
expressions 

0 
 

Expressing patriotism 0  
Total 164  
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Expressing personal feelings is the most dominant communicative function of students’ 

graffiti. According to Abdullah (2008), personal feelings include sentiment, emotion, passion, 

and sensation. They also refer to joyful or painful consciousness experienced when someone 

is stirred to affection, hatred, etc. Based on data, students’ graffiti are undeniably condensed 

with personal feelings. The students, as graffitists, are fearless in expressing even the most 

sensitive feelings and opinions they have, which they cannot dare to express openly. Most 

graffiti talk about love and hatred toward other persons and subjects with the construction “I 

love X” or “I hate X,” where X is usually a person, a course, or a thing. This is in congruence 

with Bates’s (2014) study’s findings that love, hatred, and anger as common themes conveyed 

in students’ graffiti.  

Expressing general insult is the second most dominant communicative function of students’ 

graffiti. Insult is defined as an offensive word or expression that aims to hurt others. In this 

study, graffiti have been basically used to censure and defame other students, teachers, officials, 

organizations, and other schools. Others also use graffiti to express hate to others, especially to 

those LGBTQIA+ members. Such a situation clearly shows that students still do not accept 

them, as the society is predominantly conservative and considers it a taboo or a violation of the 

norms of the society. Examples of these graffiti are “Baho baba si Jeather.” “Red Phoenix Gang, 

bayot ni.,” and “I LOVE U sa mga Pangit!!!” 

Another communicative function performed by students’ graffiti is Expressing self-

glorification. Hezaveh (2016) defines self-glorification as a strategy employed by people in creating 

a positive representation or image among themselves. Millar (2010) adds that graffiti presents a 

means for asserting identity, power, and visibility within a social context where writers have 

been previously ignored. Self-glorification is illustrated in graffiti like “Heidi Laride. Ang 

pinakagwapa sa Aurora.” and “Cute qoh? Dili?” 

Expressing wisdom and sexual ideas are the two communicative functions which obtained the 

same frequency of 11. As defined by Grossmann and Kung (2017), wisdom pertains to 

particular ideals and practices – a set of behavioral patterns and individual attitudes through 

which people usually define virtuous individuals and actions as well as strive to use such actions 

in their lives. As a distinct human feature, it refers to a philosophical, scientific, and cultural 

capacity to discern or judge things wisely and apply knowledge, experience, common sense, or 

insight. It includes norms, principles, and criteria that control deeds and decisions. Examples 

of graffiti illustrating this function are “AYAW TUWAD BISAG ASA KAI D KA IRO DAY!!! 

TAWO KA!!!” and “Don’t be afraid just BELIEVE.” Meanwhile, some graffiti express sexual 

ideas. The data show that expressing sexual ideas is one of the top five most common 
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communicative functions performed by graffiti. Examples are “Sex is truly gift of god. Amem!!!!” 

and “I love PORN.” 

Expressing group glorification, challenge, and resentment follow next to expressing wisdom and 

sexual ideas as they all have the same frequency of 8. Graffiti is used by college students as a 

means of expressing their group identity and affiliation to a group. Examples are 

“#CrimSamahangWalangIwanan” and “Camp Sawi.” Meanwhile, some graffiti express challenge. 

Here, students use them to convince others to believe and act on something. This function is 

in this graffiti-writing “Don’t love too much because too much love will kill you.”  

Some of the students’ graffiti also express resentment. Resentment is a hostile emotion 

qualified by the perception of having suffered a wrong. It is a legitimate anger (Miceli & 

Castelfranchi, 2017). They indicate that students find graffiti as an outlet to express their 

complaints and anger toward people or issues afflicting them. They may be used to express 

denial and disapproval over issues resulting from socio-economic or emotionally disturbing 

experiences (Abdullah, 2008). Examples are “Gikan sa China, Drug Lord” and “Giatay mga Paasa.” 

Leaving memoirs, quoting lyrics, and expressing sports loyalty come next, as they all receive the 

same frequency of 4. Memoirs are narratives, written from the authors’ perspectives about the 

important parts of their lives (Dukes, 2018). The results distinctly show that students are fond 

of inscribing about the important events and persons in their life – their past, the memories of 

friendships they made and broken, failed relationships, etc. They usually include their names, 

nicknames, and the date of memoir. This function can be exemplified in “#BESTY13” and 

“Taken na si Ser. Sakit kaayo.”  

Aside from using memoirs, students also quote lyrics of their favorite songs. Music is 

undeniably a part of every Filipino student life. Songs that have been sung by local and 

international artists have gained immense popularity among students. In college, it is observable 

that most students are updated of new and popular songs, which then supports Abdullah’s 

(2008) finding that a great deal of attention has been devoted to common lyrics performed by 

celebrity singers and poets. A sizable number of students enjoy listening to lyrics immensely. In 

some instances, they enthusiastically use graffiti to share this national passion. Lyrics have also 

become the music of students. Some sing them orally; others resort to school property to 

express their lyrical sensation spontaneously by writing chunks of lines of their favorite lyrics 

on different school surfaces. This function can be shown in “Paano bang magmahal? Kailangan 

bang masasaktan?” and “NOW ONLY FOR SURE I REMEMBER THE NAME BUT DON’T 

REMEMBER THE FEELINGS ANYMORE!” 
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Meanwhile, expressing proverbs, is also shown in students’ graffiti. As defined by Ehondor 

(2017), proverbs are used to convey commonly-accepted precepts, often considered as points 

of wisdom, and may be employed to summarize or finalize the presentation of a claim or thesis. 

They are also viewed as concise statements, in general use, expressing a shrewd perception 

about everyday life or a universally recognized truth. The data reveal that graffiti articulating 

this function gives advice on love, faith, and student life.  

The next communicative function is expressing sports loyalty. It is a common fact that sport 

has a key role in developing and promoting values and beliefs. It is also undeniable that many 

Filipinos are sports fanatics. The data show that college students use graffiti to indicate their 

loyalty or fondness in a sports icon or group particularly in basketball – a game that is mostly 

loved by Filipinos. Examples of graffiti include “Kobe Bryant Idol!!!” and “Go Cavs!!!” 

Next to sports loyalty are the two least used communicative functions which are expressing 

humor and quoting religious expressions. Humor is a psychological response that is described by the 

positive emotion of amusement, the appraisal that something is funny, and the tendency to 

laugh (Warren & McGraw, 2016). With many concerns and responsibilities, students still often 

find ways to relax and entertain themselves. Some of the students have resorted to writing their 

amusing personal stories, expressions, and jokes on the walls. An example is “I hate this guy, Joko. 

Joke ra daw ingon si Charey.”  

Meanwhile, religion indicates a belief in a particular faith system, whereas spirituality 

involves the values, ideals, and virtues to which one is committed (Vitell, King, Howie, Toti, 

Albert, Hidalgo, & Yacout, 2016). It is also regarded as an integral part of people's entire 

traditions (Abdullah, 2008). It has a great role in shaping people’s lives. The study shows that 

students use graffiti to express their religious beliefs. In the studies of Bates (2014) and Abdullah 

(2008), religion is one of the themes found in students’ graffiti. Examples include “Basic 

Information Before Leaving Earth (BIBLE)” and “R.I.P (Rest in Peace).” 

Furthermore, the results show that recording cellphone numbers is the communicative function 

least used. This function supports the well-known fact that almost all Filipino students have cell 

phones. With advancements in technology, cell phones have become a necessity for every 

individual to communicate with one another. The data show that students use graffiti to look 

for text mates and prospect love interests. What is more interesting is that the writers may 

specify their preferred text mates, whether they would want to have a boy, girl, or gay text mate. 

An example for this is “NEED YOU TO TEXT HER – 0946655___ CRIM.” 
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E. CONCLUSION 

This qualitative study explores the communicative functions of college students’ graffiti 

written on the walls of a state college in the Philippines. An in-depth analysis reveals that college 

students’ graffiti performs a multiplicity of communicative functions inside and even outside 

the school campus. In particular, graffiti is mostly used by college students to express their 

personal feelings toward themselves and to others. However, college students often use them 

to express general insults to other people, particularly to those who are members of the 

LGBTQIA+ community. Graffiti is employed by college students to glorify themselves, to 

show how witty or intelligent they are, and to express their sexual desires toward others, 

especially those coming from the opposite sex. Graffiti is likewise utilized by college students 

to take pride with their groups or affiliations, to challenge themselves and others, as well as to 

show resentment toward others. Indeed, graffiti is used by anonymous student writers as a 

powerful tool not only in communicating about who they are, but also about other people and 

situations within and outside the school community where they belong.     

 
REFERENCES 

Abdullah, A. H. E. (2008). A socio-linguistic study of student graffiti in Unrwa School, Jordan. 
Amman. Philadelphia University Press. Retrieved May 5, 2021 from 
https://www.philadelphia.edu.jo/newlibrary/thesis-dissertation/416-
languages/2590421 076. 

Al-Haj Eid, O. (2008). A socio-linguistic study of student graffiti in Unrwa schools, Jordan. 
Retrieved May 5, 2021 from https://giapjournals.com/hssr/article/ 
view/hssr.2019.7540/1420.  

Al-Khawaldeh, N. Khawaldeh, I., Bani-Khair, B. & Al-Khawaldeh, A. (2017). An exploration 
of graffiti on university’s walls: A corpus-based discourse analysis study. Indonesian 
Journal of Applied Linguistics, 7(1), 29-42. Retrieved May 4, 2021 from 
https://ejournal.upi.edu/index.php/IJAL/article /view/6856.  

Bartolomeo, B. J. (2005). Graffiti is part of us. New York: Union College. Retrieved May 6, 
2021 from http://www.graffiti.org/faq/graffiti-is-part-of.  

Bates, L. (2014). Bombing, tagging, writing: An analysis of the significance of graffiti and street 
art. University of Pennsylvania Press. Retrieved May 5, 2021 from 
https://repository.upenn.edu/cgi/viewcontent.cgi?article=1552&context=hp_theses.  

Blommaert, J. (2016). Meeting of styles and the online infrastructures of graffiti. Applied 
Linguistics Review, 7(2), 99-115. Retrieved May 15, 2021 from 
https://www.researchgate.net/publication/290447015_Meeting_of_Styles_and_the_o
nline_infrastructures_of_graffiti.  

Chiluwa, I. (2008). Religious vehicle stickers in Nigeria: A discourse of identity, faith, and social 
vision. Discourse and Communication, 2(4), 371-387. Retrieved May 10, 2021 from 



Mangila B. B ., Avenido M.V., Hear Ye All, These Wall … 
 

94 
 

https://www.researchgate.net/publication/249829070_Religious_vehicle_stickers_in_
Nigeria_A_discourse_of_identity_faith_and_social_vision. 

Dombrowski, Q. (2011). Walls that talk: Thematic variation in university library graffiti. Journal 
of the Chicago Colloquium on Digital Humanities and Computer Science, 1(3), 1-13. Retrieved 
May 9, 2021 from https://knowledge.uchicago.edu/record/450?ln=en. 

Dukes, J. (2018). What is a memoir? Celadon Books. Retrieved May 4, 2021 from 
https://celadonbooks.com/what-is-a-memoir/. 

Ehondor, B. (2017). The concept of proverbs as a theoretical category in communication in 
Africa. Retrieved May 11, 2021 from https://www.researchgate.net/publication 
/321698840_THE_CONCEPT_OF_PROVERBS_AS_A_THEORETICAL_CATE
GORY_IN_COMMUNICATION_IN_AFR ICA.  

El-Nashar, M. & Nayef, H. (2016). Discourse on the go: Thematic analysis of vehicle graffiti on 
the roads of Egypt. Advances in Language and Literary Studies, 7(5), 227-239. Retrieved May 
8, 2021 from https://www.journals.aiac.org.au/index.php/alls/article/view/2735.  

Farnia, M. (2014). A thematic analysis of graffiti on the university classroom walls. International 
Journal of Applied Linguistics and English Literature, 3(3), 48-57. Retrieved May 10, 2021 
from https://www.journals.aiac.org.au/index.php/IJALEL/article/view/1045.  

Gadsby, J. M. (1995). Looking at Writing on the wall: A critical review and taxonomy of graffiti 
texts “graffiti.” Groove’s Dictionary of Art (1996). Ed. Susan Phillips. London: 
Macmillan Publishers.  

Goffman, E. (1967). International rituals: Essays in face-to-face behaviour. New York: Anchor 
Books.  

Gross, D. (2005). Language boundaries and discourse stability: “Tagging” as a form of graffiti 
spanning international borders. New York.  

Grossmann, I., & Kung, F. Y. H. (2017). Wisdom and culture. In S. Kitayama & D. Cohen 
(Eds.), Handbook of cultural psychology (2nd Edition). New York: Guilford Press. 

Hawkins, L. (2013). Content analysis: Principles and practices. United States Government 
Accountability Office. Retrieved May 5, 2021 from 
https://www.ignet.gov/sites/default/files/files/02_Content_Analysis_Principles_and
_Practices.pdf.  

Hezaveh, M. S. (2016). Realization of ideology (self and other) in subtitling: The case of Argo. 
Theory and Practice in Language Studies, 6(2), 357-365. Retrieved May 5, 2021 from 
http://dx.doi.org/10.17507/tpls.0602.18.  

Kariuki, G., Yieke, F., & Ndoro, P. (2016). Graffiti on the walls: High school students in Kenya 
communicating their social issues. Journal of Applied Linguistics and Language Research, 3(6), 
160-174. Retrieved May 6, 2021 from 
http://www.jallr.com/index.php/JALLR/article/view/417. 

McCormick, J. (2003). Drag me to the asylum: Disguising and asserting identities in an urban 
school. The Urban Review 35(2), 111-128. Retrieved May 5, 2021 from 
https://link.springer.com/article/10.1023/A:1023709628784.  



 
Volume 9, Number 1, December 2023 

 

95 
 

Miceli, M. & Castelfranchi, C. (2019). Anger and its cousins. Emotion Review, 11(1), 13–26. 
Retrieved May 20, 2021 from 
https://www.researchgate.net/publication/320535267_Anger _and_Its_Cousins.  

Millar, C. L. (2010). Re-specting graffiti: Transgression at play in art, language, and ritual. 
Pacifica Graduate Institute, ProQuest Dissertations Publishing, UMI. Retrieved April 
30, 2021 from 
https://www.proquest.com/openview/a965982700c7b74864c515c21996cd14/1? pq-

origsite=gscholar&cbl=18750&diss=y.  

Mwangi, F. G. (2012). Graffiti writing and its likely influence on English language learning in 
selected secondary schools in the Larger Laikipia East District, Laikipia County. 
Retrieved May 13, 2021 from https://ir-
library.ku.ac.ke/bitstream/handle/123456789/6552/ 
Mwangi%20Francis%20G.pdf?sequence=3&isAllowed=y.  

Nwoye, O. (1993). Social issues on walls: Graffiti in university lavatories. Discourse and Society, 
4(4), 419-442. Retrieved May 3, 2021 from 
https://journals.sagepub.com/doi/abs/10.1177/0957926593004004001. 

Olaluwoye, L., & Ogungbemi, O. D. (2019). A sociolinguistic investigation of toilet graffiti 
among male students of the University of Ibadan. KIU Journal of Social Sciences, 5(4): 167-
175. Retrieved May 10, 2021 from https://www.ijhumas.com/ojs/index. 
php/kiujoss/article/view/696.  

Peiris, D. & Jayantha, K. (2015). A case study on emotion types of graffiti writers in jogging 
paths, Sri Lanka. Journal of Humanities and Social Science, 20(7), 63-67. Retrieved May 12, 
2021 from 
https://www.researchgate.net/publication/280068446_A_Case_Study_on_Emotion_
Type s_of_Graffiti_Writers_in_Jogging_Paths_Sri_Lanka.  

Raymonda, A. (2008). The Sociolinguistics study of graffiti arts used in Surakarta. Retrieved 
April 30, 2021 from http://eprints.ums.ac.id/2294/.  

Şad, S., & Kutlu, M. (2009). A study of graffiti in teacher education. Egitim Arastirmalari: Eurasian 
Journal of Educational Research, 36, 39-56. Retrieved April 25, 2021 from 
https://www.academia.edu/9548968/A_Study_of_Graffiti_in_Teacher_Education.  

Sheivandi, L., Taghinezhad, A., Alishavandi, A., & Ranjbar, S. (2015). Exploring linguistic 
aspects in Iranians’ graffiti. Journal of Applied Linguistics and Language Research, 2(5), 62-73. 
Retrieved May 10, 2021 from 
https://www.researchgate.net/publication/278001165_Exploring_ Linguistic_Aspe 
cts_in_Iranians'_Graffiti. 

Ta’amneh, M. A. (2021). A discourse analysis study of graffiti at secondary schools in Jordan. 
Theory and Practice in Language Studies, 11(5), 539-548. Retrieved April 15, 2021 from 
https://tpls.academypublication.com/index.php/tpls/article/download/912/682.  

Vitell, S.J., King, R.A., Howie, K., Toti, J.F., Albert, L., Hidalgo, E.R. & Yacout, O. (2016). 
Spirituality, moral identity, and consumer ethics: A multi-cultural study. Journal of Business 
Ethics, 139(1), 147-160. Retrieved April 21, 2021 from 
https://www.researchgate.net/publication/280666964_Spirituality_Moral_Identity_a
nd_ Consumer_Ethics_A_Multicultural_Study. 



Mangila B. B ., Avenido M.V., Hear Ye All, These Wall … 
 

96 
 

Warren, C., & McGraw, A. P. (2016). Differentiating what is humorous from what is not. Journal 
of Personality & Social Psychology, 110(3), 407-430. Retrieved April 18, 2021 from 
doi:10.1037/pspi0000041.  

Yieke, F. (2003). Graffiti: Vandalism or Expression academic freedom and intellectualism at 
University in Kenya. Paper presented at The conference on canonical works and 
Continuing innovation in African art and Humanities at the University of Ghana in 
Legon, Accra, 17th – 19th September.  

Zakareviciute, I. (2014). Reading revolution on the walls: Cairo graffiti as an emerging public 
sphere. Hemispheres, 29(4), 5-22. Retrieved May 10, 2021 from 
http://yadda.icm.edu.pl/yadda/element/bwmeta1.element.desklight-f2fd048e-bd83-
43c 5-bf45-e6e9daab4cd9. 

 


