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ABSTRACT

Yasid, Moh. 2020. Teachers’ Questioning Strategies in Achieving Students’ Speaking Competence in English Classroom. Master Thesis, Advisors: Ahmad Munir, Ph.D., Pratiwi Retnaningdiyah, Ph.D. State University of Surabaya.

The study investigate questioning strategies used by English teachers to know the students’ responses and the teachers’ reasons in achieving students’ speaking competence in English classroom. The study was qualitatively held, to find out the answer to the researcher question, classroom observation, and interviews with two teachers were conducted. The result indicated that both of the teachers asked prompting, changing level of cognitive demand, and providing additional information in display type more dominant than others questions strategies and it could trigger communication effectively. The teacher at private school repeated the questions and translated into Indonesia or mixed the questions to help the students understood the questions and respond well, but the the teacher at state school employs the questions into whole English. She probes the questions a lot of time to make the questions understandable and simpler. The wait time given was much longer. The study showed the positive effects of the use of questioning strategies which were applied by the teachers in English classroom learning activity and also improved students’ responses in participating in the learning process. This study offered recommendations for effective teachers’ questioning strategies for the development of learners’ communicative skills, especially in achieving speaking competence.
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INTRODUCTION 
Classroom teaching activities are an essential part of the English as a Foreign Language (EFL) learning process. Teachers have some important goals in teaching the student, one of them is to allow students to communicate in English interaction. The students’ problems in the class at their main level they indeed want to communicate in the English language but when they are going to class, they indeed do not feel learn anything. “Teacher’s interaction has an essential impact on developing learner’s language proficiency and competence and plays a critical role in learning and acquiring the foreign language” (Alanazi & Widin, 2018:34). Moreover, the questioning strategy is very important for English teachers to eliciting inactive students when you're in the classroom. More than it, the teacher’s questioning has a good quality to encourage students to actively participate in classroom activities. As an example, the teacher uses informative questions (who, what, when, where) before using complex questions (how, and why). 

Successful language learning depends on classroom communication, for example, learners’ interaction engages in with their teacher and other learners. The idea of language classroom discourse has experienced several understandings. Nunan (1993) viewed classroom discourse as a distinctive type of discourse that occurs in classrooms. It means that the discourse in the language classroom is a matter of the oral use of language in the classrooms. In line with that, Nazari and  Allahyar (2012, p.12) argued that good teachers’ strategies can help the learning process and endorse a communicative interface in the classroom. Thus, teacher interaction plays an essential function in supporting the learning process of students through endorsing active communication during teaching and learning interaction.

Classroom questioning has an important role in classroom teaching, and effective questioning can ease students’ understand the classroom activities quickly. An English class that has effective ways to make the teachers and the students are more interactive in enjoying the learning activities (Keles and Hand, 2012). Teachers’ classroom questioning creates the core of interaction in the class, so that in English teaching, a classroom questioning plays a significant role. Yang (2017) explained that questioning strategy can facilitate teachers to accomplish responses in time to get the students’ responses. It means that questionings will help teachers in enhancing the teaching quality. Nowadays, however, teachers’ questioning in the classroom teaching doesn’t accomplish its appropriate role. It’s found some problems in daily teachings, such as asking without answering and asking for asking questions. So, those will influence the superiority of classroom teaching. 

In applying questioning strategies, the teachers need speaking skills to communicate with students. As stated by Bailey (2000), speaking is a process in achieving students’ competence in speaking class. Speaking ability is very important to make communicative learning for a language purpose in developing the teaching and teaching learning process. Moreover, the communicative approach is a learning system that emphasizes the aspects of communication, interaction, and developing language competencies. 

Furthermore, in the Nigerian study, several studies prove that the school location can be a factor that affects students’ achievement in gaining cognitive skills. Conversely, Considine and Zappala (2002) and Macmillan's (2012) studies observed that geographical location there was no significant difference in the mean achievement score and outcomes of students’ performance in urban and rural schools that were also exposed to the same treatment. 

Indeed, in the context of classroom questioning, there are several studies regarding teacher’s questions and teaching strategies. A study by Etemadzadeh, Seifi, and Roohbakhsh (2013),Yesil and Korkmaz (2010), Albergaria-almeida (2010), Ocbian and Pura (2015), Isfara and Fitriati (2017), Rido (2017), Keles and Hand (2012), Affandi (2015), Nizma (2017) argued clearly that the questioning method is an effective strategy in triggering students participation and writing. 
Furthermore, a study conducted by Affandi (2015) about“display and referential questions”applied by the teacher in teaching speaking showed that there are many teachers using display questions more than referential questions even in teaching speaking materials. For example, teachers used display questions in teaching speaking. However, the referential questions is supposed to be used to elicit a genuine communication and exposing free conversation in the classroom (Affandi, 2015). Similarly, Nizma's study (2017)“found that“the teachers employed more display questions than referential questions”because the students have a low ability in speaking proficiency based on their profesional judgment at the moment in classroom atmosphere and lesson objective. Moreover, the teachers used many display questions since the materials they taught for asking contents and grammar. Besides, from these two previous studies we can see two significantly difference results. In one hand, Nizma's study (2017) revealed that teachers in private school tend to used display questions. In the other hand, Affandi’s study (2015) showed that teachers in state school have more in referential questions in teaching English. 

The previous studies above are concerned with teachers’ way in employing the questoning strategies in general English materials and how teachers in different school exploit different questioning strategies. Therefore,“this research is going to analyze the questioning strategies”in achieving students’ speaking competence in English classroom. Furthermore,“this research is going to overview”the different“questioning strategies used by the teachers at private and state schools in achieving students’ speaking competence in English classroom.
In order to answer the reseacher’s curiosity dealing with“teacher’s questioning”and teaching strategy in teaching english in encouraging students’ classroom interaction, so,“the objectives of the research”is to investigate the questionings strategies are used by English teachers in achieving speaking competence for tenth graders, to“know the students’ responses”toward English teachers’ questioning strategies given in classroom teaching, to know the reason why the questioning strategies are different that are used by English teachers in English teaching classroom.
METHODOLOGY

A qualitative study used here in order to effectively provide a general and satisfactory description of the teachers’ questioning strategies used by both teachers. The qualitative research design conducted to make the findings be presented descriptively to get a clear description of teachers’ questioning strategy to be analyzed in accordance with the original data in a systematic and factual. The qualitative method used to get in depth exploration dealing with the issue (Creswell, 2012) which in this case teachers’ questuoning strategy.
The research participants were two teachers which each of them is from different school (state and private school) and different university graduation were included in this study. The researcher analyzed the questioning strategies applied by two English teachers in teaching the students based on their different ways, different background and different teaching experiences based on several considerations why the subjects were chosen. Every teacher had different strategies and different responses from the students in teaching process. 
The data of this study were drawn from audio recordings of two english teachers. They were oral statements from the teachers in using the questioning strategies. The lesson ran in 60 minutes. Two methods were used to collect the data. The first is from the classroom. In the classroom observations audio-recordings were used to gets the teachers’ questioning strategies and students’ oral responses. The observation sheets were also used to take notes all the teachers’ and students’ behavior during the lesson regarding the teachers’ questioning strategies and students’ oral responses. The second is from interviews. Interviews were done with two English teachers. It amed to find and explore their perceptions to the teachers’ questioning strategies to engage the students’ oral responses. The two English teachers were interviwed before and after the classroom observation held.
Then, the data were alanyzed by four steps. Generally, the data analysis were carried out by referring to Miles, Huberman, and Saldana (2014) which followed the steps: data condensastion, data coding, and conclusion drawing. The first, the researcher observed and recorded the learning process. The second, researcher transcribed the recorded utterances into the writen forms. The third, made the questions strategies list based on teachers given to the students then classified and standardized the data by using coding. The fourth, the data was analyzed how the teachers employed the questions and how students responded to the questions to illustrate the questionings strategies applied by the participants in classroom teaching. Finally, the data was analyzed how the questions used maintain the classroom communication.
RESULTS AND DISCUSSION
This findings show that the teachers in this present study used mostly three questioning strategies of five proposed by Cole & Chan (1987). They are prompting, rephrasing, and providing additional information. Prompting strategy is a strategy utilized in implementing communication interventions with others directly. Prompting strategy was mostly dominant because it can make students responded fast. It is in line with the research of Mousavi (2018) that prompting was more effective in learning target forms both in the short and long terms. It indicated that prompting strategy is effective way tobe used in teaching students to increase the participation of the classroom interaction. 

Teacher A:

T : “How many types of letters?” (meeting 1: 13)

Ss : “Two, dua Mom!”

S2 : “There are two, Mom!”

In this example, the teacher used prompting strategy with dispaly question to ask the question. She asked the student about a material that the student has already known by using prompting questioning strategy. The teacher’s utterances which are in bold show the prompting strategy. This strategy made the students respond the question faster. 
T : “What should we do for the first on writing letter? (meeting 1: 17)

Ss : “Date sir...!”

S4 : “We should write the date!”

In this case, the teacher used display question to get the response from all students. The teacher tried to get the students’ idea deeper by using prompting questioning strategy that also used in many other questions. Similarly, the teacher used prompting questioning strategy to invite the student participation in giving the response. 
Moreover, Rephrasing became the second questioning strategies mostly used by both of English teachers at schools. Bisdes, this strategy helps the teacher to make sure that students understand or not. The following is an example of a rephrasing strategy used by the teacher at private school. 

T 
: “What about you Akbar?” 

S8
: “What it’s mean sir.......”.

T
: “Do you prefer writing online letter?”. 

S8
: “Yes sir., I prefer onlinee (meeting 2: 86-89)

The next questioning strategy used by the teacher of a private school is changing the level of cognitive demand. As an example: 

T: “Husna, what do you think about an electronic letter?”

S9: “Mmmmm...........” (silence).

T: “What is your opinion about an electronic letter?”.

S9: “A letter that is written online.” (meeting 2: 102-105)

In this example, the teacher for the first time gave the question, but the student did not catch the purpose of the question given. The student can not give a response because she did not understand. The teacher changed the question level by switching to ease the student’s understanding level. Finally, the student can give a response to the question given.

In another questioning strategy used by the teacher is providing additional information. As an example:

T: “........as we learned, the letter has three types, what are they?” 

S5: “I am sir, formal, informal and semi-formal” (Meeting 1: 48-49)

In this meeting, the teacher gave the additional knowledge for students before giving the question. It indicates that this strategy is also important to be used by the teacher in inviting students' participation in classroom interaction. in this chance, the teacher used a display question in giving the question to get the students' responses. For this reason, providing additional information questioning strategy can help the teacher to ease the students in understanding the questions. 

In a different questioning strategy used by the teacher is Pausing. As an example:

T: “How many parts of a letter systematic?”

Ss: “..........” (silence)

S1: “Three, sir” (meeting 1:23-26).

In this example, the teacher used a pausing questioning strategy to make sure that the students understand or not. The teacher used a display questions to ease the students' comprehension of questions. 

The last is rephrasing.  It is a questioning strategy is used by the teacher to ease the students' understanding when they do not understand about the question given. The teacher changed the level of question by rephrasing the question to be an easier question so that the students can give the response easily. Besides, this strategy helps the teacher to make sure that students understand or not As an example: 

T: “What about you Akbar?”, 

S8: “What it’s mean sir.......”.

T: “Do you prefer writing an online letter?”. 

S8: “Yes sir., I prefer online (meeting 2: 86-89)

 In this meeting, the teacher used a rephrasing questioning strategy to ease the students in understanding the question’s purpose so that the students can respond to the teacher’s question. The teacher used a display question is asking the question to see the students' knowledge of the material given. For this reason, to make the students understand the question and give responses easily, the teacher rephrased the question by using a rephrasing questioning strategy.
Based on the analysis results toward the students’ responses at state and private schools above can be concluded there are several differences results from the strategies used by the teachers. The students of state school have different results compared with the students of a private school in responding to the questioning strategies applied by the. Moreover, it happened at each meeting that it is caused by several factors, such as classroom conditions, the kinds of questioning strategies, and question types.  

There are different kinds of students’ responses toward the teacher’s questioning strategies used by the teacher of state school. For example, when the teacher used different questioning strategies, the students’ responses will be various as well. For example, when the teacher used a display question the students will answer what they know about what has been asked.

S2: “Two, dua mom!” (meeting 1:14)

In this example, the students can answer the question without any modification or questioning strategy because they are asked about what they have known.

Similarly, even though the teacher used the same questioning strategy, but the type of question is different, it will get different responses from the students, for example, the teacher used a referential question at the fourth meeting. 

The strategy of changing the level of cognitive demand is also very important to ease the students when the students found difficulties in the questions. The teacher should use the changing level of cognitive demand when the students did not understand the questions before. It happened in several meetings in the classroom interaction. As an example:

T: “Do you know what is the feature of E-Mail?”

Ss: “............. “(Silence). (meeting 3: 98)

 
In this example, the students did not understand the questions given by the teacher. In this case, the teacher should change the question level to ease the students in understanding the questions than giving the responses. So, the teacher gave a different question.

For the next questioning strategies, the teacher used providing additional information. When the teacher used this strategy, it helped the students in understanding the questions related to the materials given. As an example:

S5: “I am sir, formal, informal and semi-formal” (Meeting 1:49)

In this example, the teacher gave the additional knowledge for students before giving the question. The student gave good responses by answering the display question. 
Moreover, rephrasing a questioning strategy is used by the teacher to ease the students' understanding when they understand the question given. As an example: 

T: “What about you Akbar?”.

S8: “What it’s mean sir.......”. (meeting 2: 86-87)

In this example, the students did not understand the question because maybe the students forget the previous questions given.

In thefindings, from five questioning strategies used by the teachers, the common responses that occurred in the teaching and learning process were mostly used display questions type because the teachers both at state and private schools used more display questions than referential questions. So, the students responded more by using display questions to answer the questions. 

Moreover, when the teacher applied several important questions for the students, they can give more answers and longer responses. It means that the students were more active in participating and answering the teachers’ questions in the classroom activities. They were helped and understand the questions given by the teacher that used different questioning strategies. So, the questioning strategies used by the teacher had improved the students speaking competence.

For the teachers’ reasons, the teacher used special questions to increase the students’ participation in classroom interaction. There are several kinds of questions used by the teacher to encourage the students to be active, such as referential questions “what, why, and how”. 
The teacher used referential questions than display questions to encourage the students to be more active in answering the questions. When the teacher used and make questions like this, the students were more active in participation and responses toward the teacher’s question.

Moreover, the teacher also sometimes repeated the same kind of questions in asking the students because she wanted to make sure that the students have understood or not about the questions given before. But, if the students are still confused and do not understand, the teacher translated it into Indonesia. 
Moreover, the teacher also sometimes repeated the same kind of questions in asking the students because she wanted to make sure that the students have understood or not about the questions given before. The reasons below as an example:

I: “What do you do if the students cannot answer the questions?”

T: “Repeat the questions by using more simple kinds of questions (changing level), if the students still do not understand, I translate it into Indonesia”. 

(teacher of state school: 23-24) 

In this example, the teacher repeated the same questions, then used more simple questions and changing the level of the questions in order that the students understand the purpose of the question. But, if the students are still confused and do not understand, the teacher translated it into Indonesia

However, the results derived from the teacher of a private school had differents reasons why he used the questioning strategies in asking the questions to the students. He stated that the students will be more interesting and active to participate in the classroom interaction when the teacher teaches fun and not monotonous. The teacher explained that the students followed the classroom rule and active to ask a question and answer the teacher’s question when the teacher invited by using referential or complex questions. The teacher used a display and a referential question to encourage the students’ participation in order that the students explore their idea or opinion. 

Moreover, the teacher also repeated the same questions to make the students’ still active and also to make sure that students have understood the materials or not. The teacher of a private school had different ways of inviting the students to keep active, for the first the teacher encouraged the students related to the materials given, then the students given the questions related to the materials given.
The questioning strategies used to facilitate the learners to study English since“the teacher provided them an English question, even though rephrasing strategy and providing additional information were employed. The teachers at state and private schools have different approaches and reasons in giving the questions toward their students. Moreover, the teacher generally showed positive perception when it is correlated to the“teachers’ insights toward the employment of questioning strategies. Both teachers of state and private schools obtained that generally questioning strategies applied in her lessons were helpful for them in managing classroom activity. The questioning strategies that were obtained to be the most applied were prompting.” 

The next condition was correlated with the advantages and disadvantages of applying questioning strategies. Based on the analysis, the advantages of applying questioning strategies in classroom activity were eliciting the students to be more active in participation, more convinced in providing the answers, and to be more involved in the subject. In fact, by employing questioning strategies, the students’ progress or improvement can be checked by the teacher in getting the materials that are related to students’ knowledge. Besides, it checks the students’ motivation and enthusiasm before giving questions. In the meantime, to provide the reason and response appropriately in expecting the students’ weakness, the teacher employing questioning strategies predictably takes a longer time.” 

Since the teachers are believed to be as creative as possible in varying the questions, occasionally using questioning strategies can be a problem various for the teachers. Conningham (1971) in Rismayanti (2018) point out that the question is uttered expression that follows a response from the person to whom it is engaged. Moreover, related to teachers’ reasons and significances in employing question types in the participants’ activity. As we see that the teacher selected several significant methods in applying questioning strategies in a classroom activity. The students’ level of language mastery was as the first is significant. So that it can stimulate the students’ responses, the teachers be supposed to recognize their students’ personalities so the teachers are able“to apply the appropriate questions to the suitable students level of language mastery. For the last significance was timing. The time allocated in the class activity is extremely incomplete, hence the teacher needs to consider applying it astutely so that the other accomplishments that had been designed can be accomplished efficiently in the classroom. 
CONCLUSION

The findings of this study show that questioning strategies skill would give important impact in improving students’ verbal responses in the classroom interaction. The use of questioning strategies in the classroom can control the lessons, guide the students towards a particular response, and promote interactions, in other words, the use of questioning strategies opens up space for the students to express their thoughts. In fact, both teachers at state and private shcools were skilful and proficient in teaching English specifically speaking.”They formulated“several endeavour to increase their competence for example, they employed questioning strategies.”  
The teachers should plan their questions to ensure that they match the teachers’ pedagogical goals. They should also ask questions which require students to engage in various kinds of verbal responses which help promote students’ learning. Next, as not all students are able to respond to all questions, teachers should nominate volunteers because this gives opportunity for other students to respond to teachers’ questions. Teachers should also help students formulate questions and make time for students’ questions as this facilitates learning and demonstrates a higher level of engagement.  
In short, the researcher illustrated that in inviting several questions,“teacher regularly applied inviting for interpretation or confirmation”in asking the responses. When the students didn’t catch the teachers explaination,“they usually employed asking for evaluation that were using when students occasionally practice English and the teachers corrected the students’ pronountiation, whether it was good or not in EFL.” 
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