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Abstract. This paper (1) explores learners’ initial perceptions of English, and (2) explains
the development of the perceptions before coming to Kampung Inggris. This paper is based on
ethnographic research using interpretivism as a paradigm to understand the learners’
perceptions. The research site was Kampung Inggris TulungRejo village, Pare, Kediri, East
Java. The participants were the students in the village. The data were collected through
interview. The data were analyzed using iterative model from Miles, Huberman and Saldana
(2013). In this model, data condensation, data display and conclusion drawing/vetification
were used to analyze the data. In the data analysis process, multiple coding and
categorizations were used to figure out patterns. The theoretical framework was used in data
interpretation. This study found out that (1) the learners’ initial perception on English varied
according to their experiences. Most of the perceptions before coming to Kampung Inggris
were negative. These perception were affected by the learners’ learning process, the
environment and the surrounding people. In the learners’ reality, English was viewed merely
on its intrinsic feature. (2) The learners’ perception was developed due to their life
experiences. After experiencing some turning points, they believed that English was
important for their lives. This change of perception also changed their attitude and became
their motivations in learning English in Kampung Inggris.

Keywords: students’ perception, perception construction, perception development,
Kampung Inggris, social constructivist

A. INTRODUCTION

eople may perceive English as a language differently. For 1.75 billion people English

users (British Council:2013), this language is considered a fundamental part of their

lives. It is because they are not able to run their lives perfectly if they suddenly lose
their English ability. On the other side, for the rest of the population, non-English users, for
example Kyrgyz or Dayak people who live on mountains, English may be perceived
differently. English has no role for them, because most of them do not need English for their
lives. They do not speak English with their society or earn money using the language. Their
lives are perfectly fine even if English suddenly disappears.If a Dayak mangoes to U.K. there
will be a really big probability that English becomes more important for this individual,
because he has to use English to communicate with people. The change of his circumstance

develops his perception. The Dayak man, who initially thinks that English is not important,
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believes that English is very important after moving to a different part of the world. This
example shows how a perception on a thing can be perceived differently by different people
with different circumstances as what Berger and Luckmann (1991) and Burr (1998)believed.
They state that reality is shared by people as an intersubjective world, where individuals share
the world with others. This reality or knowledge about the world is constructed through social
interaction experienced by the people.

In Indonesia, English as a language may be perceived differently too. In the current
condition, when technology and globalization influence people’s lives, the need of
communication with other people from other countries, and the need of a language that can
connect Indonesians with people from other countries are emerged. It can be seenon how
much Indonesian parents invest for their children English education, not only in big cities but
also small villages. This view on English is reported by Setiawan (2015) who conducted a
study on parents and students’ perception on English. He reports that both groups viewed
English as an International language. They also believed that English can provide study and
job opportunity, and access to knowledge, particularly western knowledge. Lastly, it is
reported too that both parents and students believed that it could be a sign of social status.
Besides the parents and the students, the teachers also share the same view about English.
Zacharias (2003) reports that the majority of his respondents, English teachers, viewed
English as a key to get higher social status and better works. They also perceived English as a
requirement that was imposed by more globalized world. They believed that, without English,
people in Indonesia would not be able to compete and be left behind.

One of the famous places for English learning in Indonesia is Kazpung Inggris, a group of
English courses located in Pare Kediri, Fast Java. There are a lot of students from places
around the country coming to Kampung Inggris.According toHidayat, Surjono and Kurniawan
(2011), there are about 3500 students who learned in the village. It is very interesting to
explore the students’initialview on English since the village is located quite far from big cities,
and the learners come from various places in Indonesia and its neighboring countries. The
students who come to the village must sacrifice things in order to learn there. By sacrificing
things, it means that English is meaningful for them, and these meanings are able to push
them to do more in language learning. Based on the gigantic number of students who study in
the village, and the costs spent to study there, the researcher conducted a research to
understand and learn about how the learners view English before coming to Kampung Ingeris,

and what kind of experiences that pushes them to study there.
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This paper supposed to: (1) reveal the students’ initial perceptions on English before
coming to Kampung Inggris, and (2) explore about the development of the perceptions and
learning attitude in relation with the social factors experienced by the students. Therefore, the
readers can learn about the construction process of the learners’ perceptions on English in
their experiences, and the effects of this perceptions toward their learning attitude. In order to
achieve the objectives, the study was addressed by the following research questions.

1.What are the initial perceptions of learners before coming to Kampung Inggris?
2.How are the learners’ perceptions shaped and developed through their social

experiences?

B. REVIEW OF LITERATURE
Previous Research

The example of different meaning of English for different people can be seen from the
explanation coined by Despagne (2010) about the perceptions on English from Mexicans. In
one side, the positive perceptions, English referred to international business possibility, lingua
franca, development of technology, communication, bilingual education and possibility of
overseas study, higher incomes, more respect and power. These factors built positive
meanings for the ones who wanted to achieve such things. But, on the other side, Despagne,
referring to Chasan and Ryan’ study with UNAM students in 1995, mentions that English was
perceived negatively by Mexicans as a reference to US imperialism. Other factors mentioned
by Despagneare immigration and border problems, racism and discrimination, dominant and
dominated, North American business and product invasions, etc. Despagne also adds that for
the pupils in a rural school in a little village near Puebla, English was perceived as a survival
tool that led them to better incomes. But, for them too, English also meant loneliness,
exploitation, abandonment, hard work and discrimination, because they had to work in US as
immigrants. The similar example is also reported by Cetinkaya (2009). His research found that
the participants, students of DokuzEylul University in Turkey, had mixed perception toward
English or the language learning. Cetinkaya mentions that the participants positively
associated English with power, and economic and technology development. Even though the
participants were aware of the positive meaning of the language, Cetinkaya also adds that the
respondents criticized English domination and showed a negative attitude toward the English
learning process. From the participants answers, it can be seen that they asked about the
obligation of learning English at school, and the domination of English as a foreign language

in the world and their country. They also showed their preference on their native language
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over English. From both field reports, it can be seen that even the same group of population
had different and mixed perceptions toward English.

Besides the different meanings which the learners have for English, it is also important to
explore what the learners do toward English with certain meanings or perceptions on the
language. Alkaff (2013), in his research finding, states that the students, his research
participants, had no doubt on the importance of English. They mentioned that it was
important to learn English if they want to travel across countries. Then, all of them admitted
that English could help them in getting better working opportunities. Lastly, the participants
also stated that the language was significant for their education, undergraduate and post
graduate programs. This good perception was linear with the students learning attitude. In the
same research, Alkaff mentions that almost all of the participants believed that they could
improve their English. This statement was followed by showing their confidence in improving
their language skills. Besides their confidence, the students also felt that more sufficient
practice and good learning environments were needed to learn English better. In order to
improve their skills, the students also explained that they actually did more efforts like reading
and watching English movies. Interestingly, some of the respondents said exactly the opposite
of other participants. The students admitted that if they had desire or motivation to learn, or
loved and liked the language, they could learn English better. However, even if it is
oppositional, the statement still confirms how meanings or perceptions on English influenced
the students’ actions toward the language.

The effect of meaning into the action of the students are also mentioned by Perez-Gore,
et al. (2014). In their research, they believe that there is a strong motivation for learning and
teaching English which possibly gave positive effects to the teachers’ attitude towards their
profession as well as students’ attitudes towards their learning process. In different research,
Jimenez (2017) concludes that the participants language performance was affected by lacks of
commitment, motivation, interest and effort in studying English. Some of them even stated
that they lacked in giving the importance and devotion toward English. Therefore, based on
these studies, it can be understood that a meaning on English influenced the students’ attitude
or actions toward the language. The positive views of the language led to positive actions, and

vice versa.

Social Constructivism and Symbolic Interactionism of Reality
The phenomena of the construction and development of meaning, knowledge or reality

is mainly discussed by social constructivists. Social constructivism is centered in exploring
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about how the world is constructed through social settings. Onuf (2012) and Andrews (2012)
explain that social constructivism is used to study social relation as a frame to understand the
world or the reality. This understanding is a knowledge or meaning of something constructed
through people social relations. It also means that the knowledge or meaning of something
maybe changed when the social relations are changed. This point is argued by Kim (2001)
who claims that if reality is believed and named based on the construction of people’s
perception, there would be a possibility to re-construct or develop some new values or
meaning in the reality. This explains what happens in the example about Dayak man in the
beginning of this article. When a person’s life condition is changed, the perception about or
the meaning of English may be changed too.

Other than social constructivism, symbolic interactionism also discussed the issue which
involves the construction of meaning in individuals’ reality. There are three main tenets of
symbolic interactionism proposed by Mead (in Blumer, 1969; Burbank and Martins, 2009;
Dennis, 2011; Jeon, 2004; and Lichtman, 1970). They are:

1. Individuals or human beings act toward things or the world based on the meaning of

the things for them.

2. The meaning of the things or the world is resulted or emerged from social interactions

that the individuals have with others.

3. These meanings are dealt and developed through a process of interpretation used by

the person in handling the things that the individuals experience in their reality.

In these principles, Mead emphasizes that every single person acts in the world always
with consideration of the meaning of the things that becomes the object of the actions. This
meaning or knowledge about the world is derived from the individuals’ social interaction with
other people around them. He also emphasizes that in handling and developing the meaning,
the individuals use interpretation of the experiences they had in the social interactions. By this
explanation, it can be concluded that people act differently toward English or English
language learning because English has different meaning for them. For Dayak people who still
live on a mountain, English has no meaning, because it possesses no function on the social
interaction among them, but for the same Dayak people who live in UK, English is used every
day for communication with other people. It means that, English becomes important for
them, and learning the language as an action is based on this meaning or knowledge.

The process of construction in symbolic interactionism and social constructionism is
apparently similar. The first process is the construction of the knowledge through social

interaction as also stated by Blumer (1969),Burbank and Martins (2009), Dennis (2011), and
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Jeon (2004)who believe that meaning is constructed continuously by human beings along the
time they existed, because human beings always have interaction among them. This statement
is similar with what Kim (2001) states about social constructivism. She believes that the reality
of human beings is not an objective depiction, but a result of social construction. Therefore,
from both statements, it can be understood that both social constructivism and symbolic
interactionism agree that a meaning or knowledge about something is constructed initially by
having a social interaction with the world.

After the process of construction through interactions, both social constructivism and
symbolic interactionism also emphasize on the process which happens inside the individuals’
minds. Social constructivists, Gergen and Wortham (2001), argue that a knowledge is
possessed by each individual’s mind. It shows that human has an internal part in owning the
knowledge. This argument is supported by other social constructivists, Brooks and Brooks
(1999), Wells (2002) and Amineh & Asl (2015). They stated that knowledge is upon the
understanding constructed internally by the individuals. Internal construction here means that
the knowledge is understood by individuals depending on their own views or interpretations.
Therefore, different persons will probably construct different knowledge or meaning on the
same world or reality. This process also explained by symbolic constructionists, such as
Denzin (1969), Blumer (1969), Jeon (2004). The internal process inside the persons’ mind is
called internal social process, self-lodging, or inner conversation. All of them imply that
human beings have an internal mechanism where a discussion occurs to interpret the things
experienced by them. So, after the knowledge constructed through social interactions with the
world, it is interpreted or viewed by the internal process inside each individual’s mind.

The discussion about how the meaning or knowledge of the world or reality perceived by
human being is resumed by Searle (1995) in his layers of reality. Searle proposes that world or
reality was divided based on how its features are viewed by human beings. The first is intrinsic
feature. This feature represents the natural existence that is independent regardless the person
who views it. The second one is observer-relative feature. This feature relies heavily on the
position of the human toward the things or the world. This feature that makes Dayak people
on mountains view English differently with other Dayak people who live in UK. In this
feature too, Searle adds that human beings assign functions to the things. English may be
assigned not only as a language for daily conversations, but also for a language instruction in a
classroom. Therefore, if human beings see the observer-relative features of a thing, the
individuals will assign the function of the things. Searle’s layers of reality can be seen in the

figure 1 below.
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Observer-relative
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Figure 1. Seatle’s layers of reality
Adapted from Searle (1995)

C. METHODS
Research Design

The research was an ethnographic research. It presented the participants’ point of view
on the problem, and therefore involved a close relationship with them. The study was held to
record the construction process and to depict what happened with the participants
(LeCompte and Schensul:2010, Lodico, Spaulding, and Voegti:2010, Fetterman:2008). It used
qualitative model because the data are qualitative data and displayed descriptively. This
research used social constructivism or relativism as a frame of the research. This frame was

used to view and make sense the findings (LeCompte and Schensul, 2010, Harrison,2014).

Research Site and Participants

The study was conducted in Kampung Inggris, DesaTulungrejo, Kecamatan Pare,
Kabupaten Kediri, East Java. It is located 27 km from Kediri City. It was conducted for 3
months, from March until May 2017. The participants of this research were the learners of
English courses in Kampung Inggris. There were 18 learners from around the countries
participating in this research. The distribution of the participants origins can be seen in table 1
below.

Table 1. Participants’ Origins

No. Origins N
1 Aceh 3
2 Banten 1
3 Bengkulu 2
4 Central Java 2
5 East Java 2
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6 Jakarta

7 North Sulawesi

8 North Sumatera

9 South Sulawesi

10 West Nusa Tenggara
11 Yala-Thailand

Total 18

[N SISO )

Data Collection and Analysis Techniques

The data collection technique used in this research was interview. The type of the
interview was informal conversational interview. The researcher used this type of interview
because it made the participants opening up with their experiences and telling their honest
perceptions (Gall, Borg and Gall:2003, Schensul and LeCompte:2013, Fetterman:2008). The
data collection process was stopped after the data acquired were saturated. In ensuring the
trustworthiness of the data collected, the researcher used some techniques. The research used
triangulation of data sources to cross-check the data acquired (LeCompte and Schensul:2010,
Rothbauer:2008), and it also uses random sampling to avoid bias in selecting the participants
(Shenton:2004).

The researcher used iterative model in analyzing the data (Miles, Huberman and
Saldana:2013). It followed three steps: data condensation, data display, and conclusion
drawing and verification. In analyzing the data, the researcher used several coding, and the

theoretical frame to interpret the patterns of the data analyzed.

D. FINDINGS AND DISCUSSION
The Learners’ Perception on English and The Language Position on Their reality

The clearest perception from the learners is on the issue of the importance of English.
The majority of the statements from the respondents indicated that they did not view English
as an important thing. Half of them stated that English was not important for them. They said
that they thought English was not important because they never use it for their lives. The
other half, mentioned that English was not important indirectly. They told in the interview,
that English was not their priority, then they chose to focus more on other subjects in the
school that would be significant for their future study or works. Some of them also mentioned
that their school and environment did not socialize and emphasize the importance of English
in the schools. Then, some others also admitted that they thought that they did not need

English. Only a really small number of the participants who mention that they actually
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realized that English is an international language. For them, it was important, but they were
still bad at it.

This perception can be understood easily by viewing other statements from the
participants. The participants also mentioned that they think English was hard. It is because
the learners considered English as an obligatory subject which they had to pass in the end of
the semester. They also believed that they had to be good at every lesson, but they said that
they were only able to focus on a single subject. On the similar idea, some participants stated
that if there are no other lessons in the school, English would be easy for them to learn. Since
English was not their favorite subject at school, they did not learn it seriously. Then, the
participants complained that English, in higher level, became harder due to the lack of basic
knowledge of the language. The higher the level of their education, the harder English for
them. Therefore, it can be seen how much the participants were burdened from the
complaints about how hard English at school.

Based on the explanation from the participants, it can be understood that they did not
only consider English unimportant, but they also considered English more as a subject, not as
a language. This perception can be understood based on the participants’ statements about the
learning process. In the interview, they told that their teacher asked them to write down what
was written in their materials books without other tasks involving further interaction. They
also mentioned that their teachers asked them to answer questions in a book full of exercise,
or to memorize vocabularies given by the teachers. In this learning process, English was
exposed as a series of exercise, memorization, or writing activities to get score. The
participants added too that their schools did not facilitate them to practice their English.
None of them mentioned about activities that made the students interact with other students
using English. The social activities in the class and outside the class did not lead the students
to using the language as a communication tool. Therefore, it can be comprehended why they
only describe it as a regular subject like other subjects.

Based on the participants’ explanation, there are three scenarios that can be drawn. The

scenarios can be seen in the figure 2 below.
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Figure 2. The Students’ Perception on English in School

On the figure, the first scenario depicts the students’ perception about school. The students
thought that they had to pass every subject in the school. Then, the second scenario was when
the students have their focus on certain subjects. This was what the students did. The students
chose the subjects they favored and neglected other subjects. The last scenario is what will
happen if the students perceive English as a language not only as subject. The students will
realize that whatever the subjects they favor English is needed as a language of instruction.

Other factor that helped the construction of the perception was the absence of English
function in the students’ lives. The students stated that their teachers, other students and people
around the students, never talked to them using English. Based on the statement from the
participants, it can be understood that English had no function in their lives. The function of the
language in any form of communication was never constructed throughout the social interaction
between the participants and the people around them. Therefore, the meaning, English as a
language for communication, was never constructed due to the lack of social interaction in
English experienced the students.

The construction of meanings in the students’ reality is what social constructivists and
symbolic interactionists argue on the first tenets of reality constructions. By saying that English is
same with other subject, the participants confirms that for them, the meaning of English is only
limited as something to learn in school. This meaning was deeply constructed by many
interactions they had with people around them, the school learning system, and themselves.
None of the interactions showed the real function of English to them. Therefore, in the class,
they learn English meaninglessly. These events are what Berger and Luckmann (1991) and Burr
(1998) explained about the social constructivism of reality. The students shared their reality with
people around them. In this case, the people are the teachers, and their friends. Because the
teachers and the friends treated English as a subject, and never exhibited the communication in

English, the reality constructed was that English was only a subject for them. It meant something
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which should be memorized, answered in assignment books, and written from materials books.
This construction of meaning also proves the second principles of symbolic interactionism
explained by Mead in Blumer (1969), Lichtman (1970), Jeon (2004), Burbank and Martins (2009),
and Dennis (2011).

In reference to the construction of reality from Searle (1995). The students only recognize the
intrinsic features of English. These features do not need the students’ point of view to exist. In
other word, whatever the perceptions from the students were, the features would not
change.They learn the knowledge about the sounds, writing symbols, and the rules, but know
nothing about how to use them in a real communication other than for passing the subject in the
school. The position of the students’ reality on English as a part of the world in Searle’s layers of

reality (1995) can be seen in the figure below.

Intrinsic

Cealures

 Students’
Reality

Figure 3. English in Students’ Reality

Lastly, since the meaning of English for the students’ reality was only its intrinsic features,
English as a subject would be perceived as a burden in their school learning process. Moreover,
when there are other subjects which were more meaningful for them because they favored the
subjects for their future, English was considered less important thing. Therefore, with the
meaning of the language constructed in their reality, the students’ actions towards English while
they were studying in their schools were understandable.

Based on the findings and discussion about the students’ perception on English before
coming to Kampung Inggris, mostly the perceptions from the students are negative. Related to the
studies conducted by Chasan and Ryan in Despagne (2010), the students have the negative
perceptions as well as what the students in Mexico have, but the perceptions are different
because the perceptions are constructed by different factors. This difference is also found if this
study is compared with the study held by Cetinkaya(2009). The students in Despagne (2010) and
Cetinkaya (2009) describe their perceptions on English related to its geopolitical positions.
Meanwhile, the students in this research consider English negative due to the learning process

that they experienced before.
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This difference becomes clearer if the factors are analyzed. As it is found in this study, the
students’ perceptions were constructed by some factors. These factors were experienced by the
students in their past levels of education (elementary and high school). The students in Mexico or
the students in Turkey constructs their perceptions by considering something foreign (not from
their country), and the consider them as a domination or even more as imperialism. Differently,
the students in Kampung Inggris never give statement related to this domination, but they
commented more on how the language was taught in their class. Henceforth, even if the
students’ perception is negative, this study found that the students’ negative perceptions are
constructed more by the learning process rather than the sentiment on geopolitical situation.

Hence, on the students’ perception, it can be understood that language learning process and
environments heavily influence the students’ perceptions. In order to construct positive
perceptions on English, the students’ learning process and environment need to be more
accommodative and supportive. This construction is relatively easier to be accomplished
comparing with the construction that need to change the students’ perception related to
geopolitical position of English, such as what was found by Chasan and Ryan in Despagne (2010)
and Cetinkaya (2009).

Development of the Learners’ Perceptions and Learning Attitude

In exploring the development of the perception, the researcher asked about the participants
journey that led them to Kampung Inggris. The participants answered by recounting three different
experiences that then became their motivations to learn English again. The first one was that
when the students in a condition where they had to acquire a good score in English proficiency
test. This score was one of the requirements for them when they wanted to continue their study.
The second experience was when they failed in a situation that required them to use English. For
example, an admission test for university programs, or when the students had to read course
materials in English and were not able to learn it effectively due to the language barrier. The last
experience was when the participants wanted to get a good working position. For them, in order
to get better income by having a good working position, the only way was to have good English
skills. This statement from the participants were similar with the findings of the researches
conducted by Cetinkaya (2009), Despagne (2010), and Alkaff (2013). English was perceived
positively by the students or have a good meaning for them in its relation to power, chances,
development, and better life.

What actually changed or developed in the students’ reality was not the meaning. The
meanings of English, or the students’ perceptions, were practically the result of the changes in the

students’ reality. Initially, their lives were perfect regardless the existence of English as language.
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But there were eventually some points where they faced a different reality that forced them to
accept that English had a function in their lives. These changes were reflection of the
interpretation from the students on the experience they had. The changes confirmed the internal
process explained by Gergen and Wortham (2001), Brooks and Brooks (1999), Wells (2002),
Amineh and Asl (2015), Denzin (1969), Blumer (1969), and Jeon (2004). After conversations
inside their minds, by comparing the existed knowledge, and new knowledge constructed through
the latest experience, the students changed their view on English. This is also what Mead’s third
principle elaborates about the modification of meaning that each human being does through
interpretation of the experience. The participants modified the meaning of English after they
experienced different reality. They realized that eventually English had an integral part in their
future. They need English in order to be accepted by universities, to avoid another failure, and to
get a good or better job. These turning points became their motivations in learning English again
after graduating. They sacrificed a lot of things for learning in Kampung Ingeris. These sacrifices,
such as power, money, time, etc., were the sign that English became more meaningful for them.
The meaning was deeper than it was before when the students were still studying in school.
Therefore, it can be concluded that these turning points exposed the importance of English to
the participants. The figure below shows the shifted reality of students in viewing English as a

part of their lives.

Observer-relative
Features
® Students”
Reality

Assigned

Functions
Figure 4. English in Students’ Shifted Reality

It can be seen in Figure 4 that the students’ reality was deeper than before. It already
recognized the observer relative features of English. It means that the students had already seen
the language as something meaningful for their lives. Even if they functioned it differently in
their lives, such as a study or work requirement, or to avoid a failure, the language became
functional therefore it was meaningful.

Regarding the learning attitude, since the students only thought English as a subject,
obviously they admitted that they focused on other subjects. The students also mentioned that

they did not learn seriously when they had English in the class, never had a review after learning
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the materials in the class, did not practice their skills and believed that English would not be
useful for them. This attitude was a result from the students’ perception on English as it is
mentioned by Mead in his first principle in Blumer (1969), Lichtman (1970), Jeon (2004),
Burbank and Martins (2009), and Dennis (2011). Because the meaning of English for the
students was a school subject which was unimportant and burdening for them, it was clear that
the students had a bad learning attitude on the learning process. This learning attitude was similar
with what Cetinkaya(2009) report in his report.

The change on the meaning of English for the students also changed the students learning
attitude. The students mentioned that after experiencing the turning points, their attitude in
learning English was changed. The most obvious one was that they sacrificed a lot of things in
order to be able to learn in Kampung Inggris. Even before that, one of the participants admitted
that they started to learn English independently. The students added that in Kampung Inggris they
took a lot of classes, came out of the comfort zones in order to practice their language skills,
were more enthusiastic while learning in the class, and practiced more outside the class. The
change of the students’ learning attitude can be seen in the figure below. The percentage in the

figure represents the number of the students who experienced the turning points.

Tumning Points
Students' Leaming
Atfitude
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L. Believing that English would not

be used in their lives

/'
English is Important
3

Figure 5. Students’ Learning Attitude Before and After Turning Points

Based on the figure, the development of the perception and the learning attitude from the
students can be seen cleatly. It shows that the turning points changed the perceptions of the
students on English first, then the perception changed the action of the students toward
English. The action here was their attitude on the language learning process. This finding
confirms the results of the study from Alkaff (2013), Perez-Gore, et al. (2014). It shows that
the students who had a positive perception toward English intended to have a good or
positive attitude. Oppositely, the finding also proved the research from Jimenez (2017). It

confirms that the students who had a negative perception on English would likely to have a
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lack of commitment and motivation in learning English. The lack of commitment and
motivation was seen in the students bad learning attitude.

Based on what were found and discussed in this section, the students’ perception cannot
be described a static position. Some participants stated some small good comments related to
English when they met a good teacher in their school. Then, when they told their learning
process in the other years with the teachers they disliked, the comments became negative
again. In addition, the students, who finally decided to go to Kampung Inggris, proved this
perception development. They think that English was an unimportant part of their lives
before, but when they stumbled upon the turning points (failure, work and study
requirement), they realized that English is important. Their perceptions were developed
through this process, then the process also changed their attitude in learning English. This
finding, the perception development, is in line with the third symbolic interactionism tenet
from Mead (in Blumer, 1969; Burbank and Martins, 2009; Dennis, 2011; Jeon, 2004; and
Lichtman, 1970). Through the social interactions experienced in the students’ reality, they
develop or change the meaning of English by having a process of interpretation of the
interactions. Therefore, there is big possibility that the negative perceptions on English can be
re-constructed or developed into a better one. This development can be accomplished by
providing certain social interactions such as what the participants in this study have
experienced.

The process of the development and its consequences in the students’ reality are what
this study dug more in Kampung Inggris, while other related researches by Jimenez (2017) and
Alkaff(2013) discuss more on the linearity between the students’ perceptions and their
learning attitude. Alkaff (2013) found the positive perceptions influence the students positive
learning attitude, while Jimenez (2017) found negative attitudes led the students into language
skill deficiency. This research found that the student used to have negative perceptions on
English and negative attitude in learning the language, but it also found that there was a
development of these perceptions after the student encounter some life experiences related to
English. Some factors changed or re-constructed their perceptions on English, and also
changed their attitude toward the learning process of the language. Thus, the most important
point should be taken from this question is that perception is re-constructible and this

research found what might possibly can change the students’ negative perceptions.
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E. CONCLUSION

The study showed that the learners’ perception on English are varied based on their
personal experiences. These experiences constructed and shaped the learners’ perceptions.
According to the findings and discussion, there are some points can be concluded. They are
the construction of the learners’ initial perceptions, the development of the perception, and
the effects of the developments on the learning attitude of the students.

The learners initially viewed English only as a subject because they thought that they
would not need English in their future. This perception was constructed through their
experience on the language learning process. The learning activities that have lacks such as
social dimension, unsupportive learning environments, and uncooperative people in speaking
practice contributed in constructing the students’ perception on English. Since the learners
thought that English only as a subject and would not be used for their future, the students
thought that it was unimportant. Their perception was shifted or developed after they
experienced some turning points that later became their motivations in learning English again
after graduating school. These turning points were study and work requirements, and also the
failure that the students experienced due to their poor English. After experiencing these
experiences, English became more important for the learners. It is because eventually they
realized that English was very useful for their lives.

The development of the students’ perceptions on English has affected the students’
actions toward the language. This change can be found on their attitude in learning the
language. Before the turning points, the students learned the language in an unserious manner,
but after the changes, they learned English enthusiastically. The students have shown their
enthusiasm in learning English by deciding to go to Kampung Inggris, choosing a lot of
programs, practicing more, and coming out of their comfort zones in order to improve their
skills.

Henceforth, teachers really need to consider the learning process and environment in
order to develop the students’ perception toward English. This research suggests the
consideration on the learning process and environment since most students who participated
in the interview constructed their negative perceptions through their experience of learning in
school. Teacher are suggested to avoid learning process or interaction that might construct
negative perceptions on the language. Even if the negative perceptions are already
constructed, teachers have chances to make some actions in order to re-construct the

students’ perceptions. This is very important to be done by teachers since the perception may
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influence the students learning attitude, and there is a possibility that the attitude will also

affect the output of their learning process.
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Appendix 1

Interview Main Questions

1. How does the learners’ learning experience prior their learning in Kampung Inggris shape
their perception on English?
In answering this question, the researcher addressed some questions related to the nature
of the students and their perception on English. The questions about the students’ nature
included the students’ demographic information, and motivations in learning English. The
questions related about their initial perception were about English as a language, the
importance of English, and the language learning process experienced by them before

coming to Kampung Inggris.

Appendix 2

Interview notes

Full interview notes can be downloaded throughhttps://drive.google.com/open?id=1Wyl-
d8MCriMZ6Q06Usp3K-imZhp2VvCvt

Appendix 3

Interview Transcripts (after data condensation)

Full interview transcripts can be downloaded through

https://drive.google.com/open?id=13prQ4FU5yrme7 X-K-Hx MW?2jj 8z]n3
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Interviewee’s Origin: Study Duration: Meeling Meeling Place:
Tnitial: Bireuen - Aceh Frequency: Class
AR > 3 Months <5

Pre-Study Post-Study

« Start learning from junior high school
= never be serious in learning English (main-main)

+ while the teacher teaches, can’t be less
enthusiastic (a bad sudent)

* While the tcaching, it is casy to be listened to,
but I ncver repeat the lesson aftcrwards

» T [ail to pass the admission Lesi in any university,
and be able to pass after being “helped” by
relatives. (“afternoon” class)

» because the class is in the aflernoon, I can
study more in the morning, later I study English
independently

« | really want to study English, until 1 enter one
class in a campus (not his campus) because the
lecturer was a foreigner in order to learn English.

« | have joined an english course, but it doesn’t
work, and the tuition was cxpensive

* There is no pressure in school [or English.

* | decided to learnin Pare after 1 month discussion
with parents, with some options (working in
batam, taking graduate program in UnPad, being
entrepreneur, and study abroad with learning
English in Pare [or 1 year)

* | choosc Icarning in Parc, if | can’t study abroad,
still can speak english well

=T  basically like three subjects, english,
accountancy, and computer. So, | never really
feel really hard to lcarn english or not liking it.

= Idon’t really like il the teacher is not focus on the
learning, and lalking aboul unimportant things.

« The learning in Pare is more enjoyable

» Here, The place can develop student’s potention.
It can be 50:50, the students themselves, and
the environment, including the tutors who can
develop the sutdents’ potention.

The teachers’ manner while teaching makes the
learning enjoyful.

The teachers do respect the students. They did
not demear/patronize the students.

The teachers teach from basic things in speaking,
and we want it (Icarning the basic things)

there are some change in my english skill, but
it is not maximal yet. T think I can learn/do/be
more.

The teacher can make us curious about what we
will learn, and it is for me very interisting.

When we answer the teacher still asks why.

T like the activily like when learning phonetic
symbols, T know how does the symbol sounds.

I think my english is already good, but I am
excited to learn the basic things.

I go outside my confort zone to maximize my
learning. [ must meet new people, talking with
them.

Tshouldn’t be afraid to make mistakes, but I must
seck where [ make mistake sp I can learn.

« The Mister ( teacher/caretaker in camp) is really
undersanding our condition.

« 1 feel fit learning with the teacher, enjouable
because their manner, I feol that I lcarn with my
brother. We are like brothers.

Both AR and RL are in the same class. Both of them get
subtitute teachers for Mr. A and Mr. 1. Both of them agree
that the subtitutes were not as good as both of them, but
they still think that they got a good manner too. They are
nol really satislied by the sublitute teachers, because their
previous leachers are very good.

They start to compare between the two previous teachers
and the subtitute teachers.

Appendix 4
Interview Recording File
The interview recording file can acquired through

ocabmgex8I.rQhjE62MkGR-XnZmgR
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