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stract:
“This study aims to analyze lesrming models appropriate for children with moderate
intellectual disabiliies during the COVID-19. pandemic because all learing in

method with a case study. Data collection s done
abservations. The subjects were two_special educati
teacher, and two parents of children with mod

‘The findings of this research cauld provide teachers an

d parents with solutions in
guiding learning acavities. for children with moderate. inellccual disabilites,
especially during the COVID-19 pandemic.

Abstrak:
Penelitan ini bertujuan untuk menganalisis model pembelaaran yang sesvai unuk
anak tunagabita sedang pada saat pandemi COVID-19 karena semua pembelaaran

i sekolah b i pembelajaran farak fode i,
ma bagh anakcanak dengan ketidakmampuan belajar sedang dalam belaar
Penelitian im menggunakan metode. kualitatt dengan studi kasus. Pengumpulan
data dilakukan melalui wawancara mendalam dan observasi. Subjek peneliian ini
adalah dua oran idikan luar biasa, seo Kelas, dan dua orang ta
alisis temaik digunakan unak menafsirkan temuan
penelitan. Dalam penelian ini, jawaban orang wa dan guru sebagal responden
dievalusi. Hasil unjukian model pembelajaran yang sesuai untuk
digunakan selama pandemi ini adalah model pembelafaran individu yel
i erikan proyek sederhana yang berisi softskill dan hard skill untuk.
ansk wnagrahita yang dikendalikan diba ngawasan or

teapi pada bagaimana mereka bisa terampil dan mandini dalam melaulan
aktivias. Temuan penelitan ni dapat memberikan solusi kepada guru dan orang
wa dalam memandu kegistan pembelsran bagi anak tunsgrshita  sedang,
Khususnya pada saat pandemi COVID-19.
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INTRODUCTION

tly, almost all countries in the world that will not
by the

be forgotten

United Nations of Educational, fic, and Cultural Organization in 15

billion children and 63 million teachers at the primary to secondary school levels in 191
flected by

(UNESCO & IESALC, 2020). WHO and IFRC in COVID-19 Prevention and Control in
Schools (March 2020) stated that when the virus spread is getting faster, then schools
must be closed. Education
media (Unicef, WHO, & IFRC, 2020).

COVID has mad A and paradigm shiftin all one of which
is Indonesia (Tinungki & Nurwahyu, 2020). This pandemic has resulted in education
transformation because distance learning is the only solution (Reimers, Schleicher,
Saavedra, & Tuominen, 2020). It is like providing shock therapy for teachers and
children. Children who used to learn face-to-face in school switched to distance learning
in their homes. It is indeed a dilemma for al education practitioners in Indonesia, even in
the world (Dhawan, 2020). The COVID-19 crisis and the unparalleled education
disruption s far from over. About one hundred countries have yet o announce a date for
schools to reopen, and across the worl, governments, unions, parents, and children
rapple with when and how to approach the next phase. Countries have started planning
0 reopen schools nationwide, either based on grade level and by prioritizing exam
classes or localized openings in regions with fewer virus cases. Al teachers and even
parents are trying to find effective learning for their children (Reimers, Schleicher,
Saavedra, & Tuominen, 2020; Suppawittaya, Yiemphat, & Yasri 2020).

UNESCO the impact of Nearl,
their school

in the future (UNESCO & IESALC, 2020). The most dreaded effects are long-term effects

automatically feel e process It can

lead to slow g their maturity, especially if Covid-19 does not end soon. Then,
what about online learning for students with special needs? Is it effective for their
intellectual development? OF course, this is a big responsibility for special education

o 5 it wil be more
difficult for students with special needs. In the 1945 Constitution, Article 31, Paragraph 1,
it is mandated that every citizen has the same opportunity to obtain an education
(Nurjamila Siregar, 2019).

rimary statutory regulations state that all human beings have the right to
education, including children with special needs. One of them is in children with
intellectual disabilities. The main symptom is an underdeveloped intelligence (Judith A
McKenzie, Pillay, Duvenhage, & Jelsma, 2017). Children with special needs need
education attention to foster themselves so that they can live independently in the
general public environment (Koh, 2018). Therefore, further research is needed in
education and learning for children with intellectual disabilities, especially in the COVID-
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19 pandemic period. The things mentioned above have encouraged researchers to
alu.\yu e ol or 1mplememmg dstance leaming carid out fo chldren ith
speci ci this topi
o o st h of
children with moderate mlellecmal disability in this pandemic more deeply.

Inalctual disbily s 3 tem used 1o denate 3 menal capacy dsorder
According to the American Psychiatric Association, ettt disability is a
developmental ot oo by a lack of intellectual, adaptive function in
conceptal, socl and pracical sils (GatierKicpea Kiers,Gebard Schvab
2013; Hickey-Moody, 2003; Kassah, Kassah, & Phillips, 2018). Deficiencies in intellectual
functions such as reasoning or lhmk\ng problem-solving, planning, abstract thinking,
opinion, academic ability, and learning from experience are strengthened by clinical
assessment and by standard individual intelligence tests (Chen, 2017; McConkey, Kelly,
Craig, & Shevlin, 2016; Judith A. McKenzie, Pillay, Duvenhage, & Jelsma, 2017). Children
withintellectual disabilities are grouped under three categories based on their
intelligence quotients, namely mild with 1Q standards (52-79), moderate with 1Q
standards (36-51), 10(20-35) 01

In this study, the researchers discussed more children with moderate intellectual
disability. The characteristics of children with mild intellectual disabilities include that
they can be trained fc skills even though
educational opportunities, they can be educated
(Bevan-Brown, 2013; Goransson, Bengtsson, Hansson, & Klang, 2020). They can be
trained to take care of themselves and trained in simple reading and writing skills
(Browder, Hudson, & Wood, 2013; Faris, 2017). They show physical abnormalities, which
are congenital symptoms, but these physical abnormalities are not as severe as those
experienced by children in the severe and profound categories. They also showed a

funet c

through intelligence tests and behaviour standards (and cannot bc dcmnnmcd by
intellectual quotation alone). The term intellectual disability is knoy

ardation, which is an individual with a disability, personality, munmgm mtelleclual

e necessary to develop the intellectual capacity needed to meet the demands of his
(Getin & Bozak, 2020).

limitation can occur due to brain development disorders due to genetic influences,
‘malnutrition, certain diseases, trauma to the brain before birth, during birth, or after
birth, Intellectual limitations can also occur due to the consequences of developmental
disorders due to lack of environmental stimulation, both from the family environment
and social environment (Cornelius & Balakrishnan, 2012; Salvador-Carulla, Martinez-
Leal, & Heyler, 2015),

 problems oceur in the implementation of distant learning for children with
moderate intellectual disability during this pandemic. The biggest challenge is how
children and people adapt to cach other with distance learning at home. Some are fast
and slow in responding to this change. The concept that has been embedded in children
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that learning must be done at school makes it diffcult for parents. As a result, it was
challenging for children to study at home. The second concept is that parents are not
their teachers. It is a complaint from parents They are used to being the teacher at

L » home can be a factor
the chid' concentration and focus. Furthermore, parents often do ot master the
teaching materials (Forln, Hattie, & Douglas, 1996; Lim, 2020 Judith A, McKenzie,Pillay,
&Duvenhage, 2017)

Children with these characteristics have several obstacles that need to be
facilitated, including; (1) academic development in cognitive aspects. The learning

pacity of mentally disabled children s minimal, especially thir abilty for abstract

things. They learn more by parroting (rote learning) than by understanding (Chen, 2017;
Ngwena & Pretorius, 2012). From day to day, they made the same mistakes. They tend to
shy sy rom thkig Thy ave dITlty pyin atenion an e e e i

“They also tend to forget quickly, have dificulty making new creations, and have
Short atndon spans (Bngelbrech, Oswald, & Swar, 2009, (2) socemotonl
development in the affective aspect. In association, mentally disabled children cannot
take care of themselves, maintain and lead themselves (Tideman, 2015). When they are
young, they have to be continuously helped because they easily fllinto bad behaviour.
Ty tnd o ang ot oy whthchldres who e youger i s e st

Ty are o uable (0 expres pride or sdmiation, They have 3 s dyamc

peronlity, e o svay s charmin, 0 o mided ey Moody 200)
They are also easy t o ence, ot ey o ol ko g e are
Fo0d uch o sl deroy g, amd sl i, Howeres, behind ey
show persisence and a good sense of empathy as long as they get service or &
1702 condutve eniroment Cnirs 1 Marhn, Nopa oy, 2010 (3 physcy et
and motor development in psychomotor aspects. Both the structure and function of the
body, in general, mentally disabled children are less than normal chidren (Judith Anne
MeKenzie & MacLeod, 2012). They can only walk and talk at an older age than normal
children. His attitude and movements were lss than beautiful, and many of them even
had speech disabilites. Many
Wiese, & Stanclffe, 2017). This disorder is not n the organs, but the brain's processing
centres so that they can see and hear, but do not understand what they are seeing an
hearing, Several mentaly disabled children feel less pain, have bad body odour, their
body is not fresh, their energy lacks endurance, and many die at a young age. They are
prone to discase because of limitations in taking care of themselves, and they do not
understand how to live healthily (Juith A McKenzie, Pillay, & Duvenhage, 2017; Pivare,
2020)

I  home for children with
the school to follow directions, make changes, and adjust to identify the resources at
home for activities at home and daily study (Srivastava, de Boer, & Pijl, 2017). Indeed,
being a parent of a child with intellectual disabilities during the Covid-19 is ot casy.
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Here, parents and students must learn and understand each other. Not only that, but the
conditon f exh bouse s affects leming in chidren with intllocha dsorders
Therefore, it is hoped tha
el v prablems withaeites st hone (v e oo . 5013
Due to the impact of the COVID-19. pandemic, many schools and colleges in
Indonesia have been closed. Learning that is carried out face-to-face at school changes to
distance learning at home (Suppawittaya, Yiemphat, & Yasri, 2020). In Indonesia,
distance learning s reglated theough the Ministry of Educaton and Culture Cirular
Letter No of ronavirus
Dlsese (Go19, There e thes poly pous et 1 onie lermg Fr,
online/distance learning provides a meaningful learning. experience, without being
rdene with demands t complte all curiclum achievements o rad promoton
and gvadn:tm Stsond. I n b o n e sl ckcstion,nhding regucig e
COVID-19_ pandemic. Third, learning activities and assignments may vary betweer
hidre, steoing 1o, ther repcuvs rensand conator. wing comsterng
ps in access/learning facilies at home (Abidah, Hidaayatullaah, & Simamora, 2020;
Dhawan, 2020; UNESC0, 2009).

Online learning cannot be conducted unless schools and parents have sufficient
aptal s h ey el T lcﬂmmg will not oceur when teachers and
children d
iy, meenly e et b i he oo bt 7 oot he
implementation of online learning (Abidah, Hidaayatullaah, & Simamora, 2020). The

vernment also collaborates with electronic media to present educational programs.
The local government piays 3 role in mappng schools that need assance in
& Especially for schools with

margmaluud because they do not gt thei rights n ecucation

m the central statistical agency indicated that children's use of cellphones
1 wrban areas was higher than children in rural areas; 76.60% compared to 64.69%.
Meanwhile, the percentage of students who use computers/PCs in urban areas s twice
that of students in rural areas or 31.37% compared to 15.43%. The rate of children's
internet usage in urban areas (62519%) was higher than in rural areas (40.53%)
Nationally, 53.06% of students aged 5-24 years use the internet. School capacity depends
on the schools caial,such 2 mfastructre that suppots he operationalztion uf
online learning, including internet connections, quotas, laptops, and
technology. Children's socioeconomic background also greatly  influences umm
learning activities through various online devices (Zoom, Google Meet, Webes,etc.) can
be optimally carried out. Public schools in urban areas or private schools with children
from upper middle socioeconomic classes will have no difficulty carrying out online
learning.

Teacher creativity in I for child

role, especially for children with intellectual disabilites. To ensure that learning is fun,
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ful nr , critical

certainly not an ", teachers cannot directly face the children.
Teacher creatty mmng deigne and methods hat can o chidrn nto being
enthusiastic about be considered. If you

itwill make them bored.

Parental participation is very important for the success of online learning. A
dilemma occurs when the parents cannot accompany the child because they still have to
work (Dhawan, 2020). These are people who do not have the luxury of working from
home. Health workers, informal workers, factory workers, breeders fishers and farmers,
for example, have to keep working. While they do not have other people who can help

help their children learn optimally. Especially for children atan early age, this s certainly
a problem. If both parents work and do not have a household assistant, for example, my
must be able to divide caring for the child. If this cannot be addressed wisely, men
health issues again need to be anticipated as parents, especially those who have thldrw\
with intellectual disabilities. It is very obligatory to participate in interactions between
parents and children, where parents depend on their children by changing their
i
and develop healthily and optimally (Lammert, Moore, & Bitterman, 2018; Patrikakou
Eva N1, 2016). Online learning has opened up various educational problems in this
country. Also, it increasingly shows that education development in Indonesia requi
spport from variaus parties. Edueation 38 8 complte ecosystam that cannot e
political policies,
T parents support.

RESEARCH METHOD

udy aimed to analyze learning models suitable for children with moderate
mlehec(ual i during the COVID-19 pandemic, which alllearning i schools was
eliminated and turned into distance learning. i esearch usd qualitative method
type of case study. Thematic analysis was used to interpret research findings. Thematic
inalysis s a flexible, private approach to emerging qualitative rescarch. Since there was
litde theoretical \mde)s(«nd\lvg of this research topic, the inductive approach is suitable
for generating themes from the data's patterns.

hoosing the research subjects, the researchers used purposive sampling
technique, which means non-probability sampling or taking samples not based o
random, regional or strata, but based on considerations that focus on certain objectives.
Five participants agreed to participate in the study. The sampling criteria were
educational practitioners who had children with moderate levels of intellectual
impairment. Participants were given a written consent form that stat
willing to provide concrete data through observation, in-depth interviews, or othe
nvestgative setvtios The partcpants e o special education teachrs, oe s
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teacher, and two parents who had assisted their children with moderate intellectual
disabilities.
‘o guide data collection, the researchers developed a semi-structured interview.

“This guide covers five questions, such as "What were thelr Teaching Models during the
COVID-19 pandemic? What were the challenges faced during teaching
pandemic? And "Were the models used effectively in teaching during the COVID-19
pandemic?” Each respondent was given an in-depth interview form with complete
guidelines. A digital audio recorder was used to record each interview, and qualitative
data analysis was used to assist with coding and identifying themes. Besides, researchers
also make observations on the object of research. The aspects observed were planning,
implementing, and evaluating learning during the COVID 19 pandemic.

Researchers collected data through instruments. One face-to-face interview was

39
‘minutes. After each interview, the frst researcher transcribed the audio data verbatim. In
addition to interviews, researchers also made observations of learning carried out at
home. The results of the observations will be summarized in a field note. Observations
out in this study

research. Data found during the observation are noted and recorded. The observation
done was participatory, namely joining and carrying out activities with the object of
observation.

A credible qualitative study is one where the results reported are a true

to support the conclusions made (Daghan & Akkoyunlu, 2014). In this study, the resuts
of observations and interviews served as data triangulation. Researchers collected the
transeripts of interviews and observations without changing the meaning of the original
transcripts. Then the researcher analyzed the data during the coding process and
identified themes. The first researcher took notes on ongoing data analysis, creating an
audi trail for review.

In a qualitative investigation, theoretical sensitivity and reflexivity are important,
because each researcher brings their own experience to interpret the data. Theoretical
sensitivity refers to the personal qualities that enable him or her to analyze, understand,
and give wi

(Crozier, Denzin, Lincoln, 1994; Maxwell & Reybold, 2015). The researcher s a student
with a_ postgraduate basic educational background and s supported by a second
researcher to maintain theoretical sensitivity awareness.

by Braun
and Clarke (2006). Iniially, researchers familiarize themselves with the data through the
transcription process and read the data repeatedly. The researcher coded the data to be

scribed qualitatively and narratively. For example, "We always give a motivational
song before starting the lesson, then given the code "Stimulus 1A". Code generation is
grouped into themes. The 1A stimulus was then rewritten under the theme "how to teach
children with moderate intellectual disability at home" a theme about how one develops
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the concept of "learning at home”. The themes are then reviewed to ensure they form a
oherent to data.

analysis carried out on each theme. For example, the theme "how to teach” becomes a
“learning model” This theme contains data about how someane experiences zuchmg
children with moderate intellectual disabilty at home during a pandemic. This “learning
ool heme was erated fo all data 1 the il theme o eaching chdron with
oaderse ncllectual by, The obsevaion data were aralysed using data
reduction; namely, carried
nd abstacing s data it meaningll informaton (Coe, D, & I,mwln‘ 1994),
Data

ta exposure takes the essence of an organized data presented in a form statement
g In conducting

data analysis, all records were used as a foundation. The contents of the notes were
Covid-19.

RESULTS AND DISCUSSION

iyms were used to protect respondents’ data. Also, any potentially
dentae el sbout th participants were altered Severlfactor. morivate me 5.
researcher to delve deeper into the discussion on this topic.

The Facors
I I 1
Wt e et s | | Wit e e catngs | | e th modls s
el g5 | | st "
COVID-19 Pandemic ? during the COVID-19

Pandemic?

Figure 1. The Themes of the Interview Guidelines
Data analysis produces a framework that describes the findings. This framework.

is presented in Figure 1. The framework s presented first to contextualize the theme,

which i then discussed in the research results section.

What Were Their Teaching Models During Covid-19 Pandemic?

“The 1st, 2nd, 3rd Respondents reveal things that have similarities in terms of
principles and processes. As special education teachers and homeroom teachers, they
provide many models applied to children with intellectual disabilities. They provide two
‘models, namely face-to-face learning at home and online learning, During face-to-face
learning at home, the teacher intensively teaches the material to children in a contextual
‘manner. Of course, the instructional media, teaching materials, and alllearning facilities
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have been prepared by the teacher to smooth the teaching and learning process. n this
case, the teachers apply individual project learning models for children with intellectual
disabilities. Individual project-based learning is a learning model that  provides
opportunities for teachers to manage learning in involving work project. Through this
project work, children can learn from real experience so that learning becomes more
‘meaningful. The project that is planned is more emphasis on soft skills and hard skills
activities that are tailored to the characteristics of children with intellectual disability to
provide real experiences and skills can increase creativity, motivation as well
independence of the child through project work (Kokotsaki, Menzies, & Wiggins, 2016;
Nakada, Kobayashi, & Okada, 2018)

s parents of children, the 4th and 5th respondents stated that the model used for
their children to learn was del.
parents implement learning into a game such as singing, drawing, running, jumping and

What Were T D

This question refers to the constraints or obstacles that the respondent
experienced when implementing distance learning.

‘The st respondent is Ms Novi, as a special education teacher, stated that this
distance learning is quite hindering her from creating creative and innovative learning
for children with intellectual disabilities, especially the time. Learning time at home
cannot be limited and enforced. Simultancously, the 2nd respondent Ms Yusi, a special

explained

“Distance learning is less effective for me because we cannot condition the
children. Especially a conditioning problem. The concentration of children with
intellectual disabilities is relatively short. They get bored quickly. Therefore, I

“The 3rd respondent, Ms Kartika, a class teacher, stated that this distance learning
has quite obstacles for children with ths intellectual disability.

“Inclass alone, we have to guide them, especially at home intensively. Of course,

it needs more attention to them.”

As for the 4th respondent, Ms Fla, as parents of children with intellectual
disabilities, she explained the abstacles during distance learning.

ki

we must be patient",

‘The Sth respondent, Ms Dewi, as parents of children with intellectual disabilties,
explained that the obstacle when teaching Siska was giving instructions while studying.
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Siska had difficulty to understand the instructions. As a resulf,
uncontrollable in studying.

ka was often angry and

Were Effectively in Teachi ing T

According to the 15t respondent, it was stated that individual learning models were

very

one of which style that could all
Inaddition, the 2nd and 3rd respondents stated the same thing, as follows:

I think this individual project madel s effective at home during this pandemic

children more quickly absorb the knowledge we impart.

*1like to give them simpl project asignmentsto improve ther softskils and
hard skils. Of course, itneeds to be supervised by parents.

‘The 4th respondent stated that teaching their children requires concentration so
that individual learning models are the right model in teaching children during a
pandemic period. Also, mentally disabled children can be stimulated by a project's
existence to improve ‘The 5th

respondent stated that it is better to use individual learning models at hnmc because
they are more controlled in learning, how and what they learn. The individual project-
based learning model is very demanding for children's activity and can provide a direct
experience that is not limited to mere knowledge. Here the marhcr must be able to
choose a project that fits the children. Real activity
disabled children do is more memorable than just sitting to listen to a teacher. Apart

m more meaningful, learning is also more interesting and capable of improving the
orientation and mobility of mentally disabled children at home. In this learning, the
techerplay ol s medtorand fcltator Lesmig rject s s erormous
potential to train children in thought pr ndent and active learning
mw.m(ﬂanahm Quint, & Visher, 2017; Efstratia, 2014; c 201

ations on learning for children it ol disoderscan
be ex»\amed inthe following char:
ble 1

L = Findings

Planning 1. Together Wik speca cducaon teachers cls teachers
igned individual learning plans for children with
mzelleuualmsahmn
Then the classroom leacher  coordinates the planning and
Ieaming e foreach
Implementation L e lesming. mplemenation is carred out by blended
learning, some are online learning, and some are home visit

2. Within 2 week, online learning was carried out for three
days,and three days later, home visiting was carried .
3. Learning is a simple project. The teacher provides a project

in_the form of simple skills so that children can master it
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L Aspect Findings

whileat home with parental guidance:
Evaluation 4 Asssment s 2 process i mens tat techers and
s have records that describe the progress of ther

study aims to analyze the effective models implemented by teachers and
))nrems durmg the COVID-19 pandemic. The results of in-depth interviews an
bservatons found tht the efectiv carming mode ,mmemmed during the COVID-19
pandemic was project-based. This learning mot ild-centred and provides
‘meaningful learning s for  children. ledrens learning experiences and

Inth

projec-based model, chidren undersand th content and develop kil n chidre o
play a role in society (Bron & Barrio, 2019; Eckardt, Craig, & Kraemer, 2018; Parker,
5020 I chidren wih ntellectual disabitis te proect i more diected owards
vacanonal ekll!s in soft and hard skills. Thc#u vocational skills aim to provide children
I they have abilities that can be used to meet their daily needs after
comy plemm( o education. Thess il are 1 sefcen velopment, sewing, cooking
simple arithmetic, and so on. Learning for children with intellectual bl shoutd
ideally be functional, relevant, and contextual (Carmichael, 1993; Stancin, Hoic-Bozic, &
Skocic, 2020). Functional learning is defined as learning that s useful in life
s, this learning can help make it casier for children with intellectual disabilities
to solve their daily activities. Learning is functional and must be functional adaptive so
that learning s following the circumstances and needs of children. Apart from being
functional, learning additives are also relevant to everyday life. This case can be
related to real-life learning, Relevant learning will be functional because
children are presented with learning related to everyday life, and children are expected
to function their knowledge to solve their problems. Learning for children with
intellectual disabilities is also contextual, which means that the implementation of

ng, to o
implement functional, relevant, and contextual learning the teacher can develop several
learning models (Browder, Hudson, & Wood, 2013).

ject-based learning also allows children to reflect on their ideas and opinions,
make decisions that affect project outcomes and the learning process in general, and
present the final product (Condliffe, Quint, & Visher, 2017; Mahasneh & Alwan, 2018;
Quint & Condiiffe, 2018). Through the apphLamm of a 2 e based learning model,
children can motivation to lea todo
important work, and they need to be respected; improve pmblem—sulvu\g skills; make
children more active and successful in solving simple problems; enhance collaboration;
encourage children to develop and practice communication skills; improve children's
skills in managi children with
i onganizing projects and alocating time and other resources such as equipment for
completing assignments; provide learning experiences that involve children in a complex
and designed to develop according to the real world; involving children to learn to ta
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information and show their knowledge, then implement it in the real warld; and make

atmosphere fun, so that both children and educators enjoy the learning
proces (Efaratia, 2014 Kurzel & Rath, 2007, Thomas & D, 2000). OF coutse, duing
learning, children with intellectual disabilities must be accompanied by their parents.
Teachers and parents must wait for children to be ready to learn. In addition, teachers

are also wating parents’
intellectual disabilities. They need motivation and intensive guidance from teachers and
their parents (Lammert, Moore, & Bitterman, 2018; Patrikakou Eva N1, 2016). Thus,
through an individual project-based hild

CONCLUSION

Effective learning model implemented during this pandemic for children with
intellectual disabilites s an individual project-based model. This model can facilitate
various character differences of children with intellectual disabilities which
accommodating their learning styles. It also had a positive influence on children with
intellectual disabiliies and emphasized learning vocational skills according to- the
implementation stage that has been simplified by the teacher. The use of projects can

arouseinterest in learning to_children with intellectual disabilities to more easily
understand the learning material presented.
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