MAZAHIBUNA: Jurnal Perbandingan Mazhab
Volume 8 Number 2 August 2026; 457-485
P-ISSN: 2685-6905; E-ISSN: 2685-7812

DOI: 10.24252/mazahibuna.vi.67690
http://journal.uin-alauddin.ac.id/index.php/mjpm

This work is licensed under a Creative Commons Attribution 4.0 International License

OPEN ACCESS

Negotiating Sunnah  Practices in Pesantren through
Institutionalized Iltizam: A Comparative Madhhab Analysis with
Pedagogical Implications

Muhammad Alqadri Burga™, Ruslan Wahab?, Reyhan Ruslan3
'Universitas Islam Makassar, Indonesia. Email: muhalgadriburga@uim-makassar.ac.id
Universitas Muslim Indonesia, Indonesia. Email: ruslan.ma@umi.ac.id
3Al-Azhar University, Cairo, Egypt. Email: ruslanreyhans4@gmail.com

*Corresponding Author

[Received: April 10, 2026] [Reviewed: May 07, 2026] [Revised: July 24, 2026] [Accepted: August 19, 2026] [Published:
August 30, 2026]

How to Cite:

Burga, M. A., Wahab, R., & Ruslan, R. (2026). Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative
Madhhab  Analysis with  Pedagogical Implications. Mazahibuna: ~ Jurnal ~ Perbandingan ~ Mazhab. 8 (2): 457-486.
https://doi.org/10.24252/mazahibuna.vi.67690

Abstract

Although Islamic jurisprudence clearly distinguishes between wadjib and sunnah acts of
worship, practices in Indonesian pesantren demonstrate that certain sunnah
observances are institutionalized as binding educational obligations. This study
examines how these practices are negotiated as educational norms through a
comparative analysis of the Shafi'l, Hanafi, and Maliki madhhabs. Employing a
qualitative multiple-case study, the research was conducted at Pesantren As’adiyah
Sengkang, DDl Mangkoso, and Yasrib Soppeng in South Sulawesi, Indonesia. Data from
in-depth interviews, participant observation, and document analysis were analyzed
thematically and interpreted through classical figh and usul al-figh. The findings reveal
three interrelated stages of institutionalization: normative legitimation by kiai,
pedagogical operationalization by ustaz, and internalization by santri. This process
gives rise to the concept of tarbawi obligation as a form of institutionalized iltizam (The
Institutionalization of Islamic Legal Commitment in Social Practice), explaining how
sunnah practices acquire institutional binding force without becoming wadjib shar T
(shari‘ah obligation). Comparative analysis further demonstrates that the ShafiT,
Hanafi, and Maliki traditions justify such legitimacy through different juristic doctrines
while consistently preserving the distinction between religious and institutional
obligations. The study contributes to comparative madhhab scholarship by proposing
institutionalized iltizam as an analytical framework for explaining how Islamic
educational institutions legitimize binding regulations without altering the legal status
of sunnah acts of worship.

Keywords: Comparative Madhhab; Islamic Education; Islamic Law; Institutionalized
Iltizam; Tarbawi Obligation.

Abstract

Meskipun fikih membedakan secara tegas antara ibadah wajib dan sunnah, praktik di
pesantren menunjukkan bahwa sebagian amalan sunnah diberlakukan sebagai
kewajiban pendidikan yang mengikat. Fenomena ini umumnya dikaji dalam konteks
disiplin pendidikan pesantren dan institusionalisasi norma keagamaan, tetapi masih
jarang dianalisis dalam perspektif perbandingan mazhab. Penelitian ini bertujuan
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menganalisis bagaimana praktik tersebut dinegosiasikan sebagai norma pendidikan
melalui perspektif komparatif Mazhab Syafi'i, Hanafi, dan Maliki. Penelitian
menggunakan desain studi multi-kasus pada Pesantren As’adiyah Sengkang, DDI
Mangkoso, dan Yasrib Soppeng, Sulawesi Selatan. Data diperoleh melalui wawancara
mendalam, observasi partisipatif, dan analisis dokumen, kemudian dianalisis secara
tematik serta diinterpretasikan melalui kajian fikih dan usdl al-figh. Hasil penelitian
menunjukkan bahwa institusionalisasi praktik sunnah berlangsung melalui tiga tahapan,
yaitu legitimasi normatif oleh kiai, operasionalisasi pedagogis oleh ustaz, dan internalisasi
oleh santri. Proses ini melahirkan konsep kewajiban tarbawi sebagai bentuk
institutionalized iltizam yang menjelaskan bagaimana praktik sunnah memperoleh daya
ikat kelembagaan tanpa berubah menjadi wajib shar 7. Analisis perbandingan mazhab
menunjukkan bahwa Mazhab Syafi‘i, Hanafi, dan Maliki memberikan legitimasi melalui
landasan yurisprudensial yang berbeda, tetapi tetap mempertahankan pembedaan
antara kewajiban syariat dan kewajiban kelembagaan. Penelitian ini berkontribusi pada
kajian perbandingan mazhab dengan menawarkan institutionalized iltizam sebagai
kerangka analitis untuk menjelaskan legitimasi regulasi kelembagaan dalam pendidikan
Islam tanpa mengubah status hukum ibadah sunnah.

Keywords: Perbandingan Mazhab; Pendidikan Islam; Hukum Islam; Institutionalized
lltizam; Kewajiban Tarbawi.

Introduction

Across Indonesian pesantren, acts of worship classified in figh as sunnah, such as
salat al-duha, giyam al-layl, and specific forms of wird, are frequently enforced as
institutional obligations binding upon all santri (Nurtawab & Wahyudi, 2022). This
phenomenon demonstrates that devotional practices that are normatively classified as
sunnah acquire binding force as institutional regulations within the pesantren tradition
(Hasan, 2025). Consequently, santri are governed not only by Islamic legal norms as
individual religious obligations but also by institutional norms enforced through the
disciplinary system of the pesantren (Solichin, 2018). This pattern is consistently observed
at Pesantren As’adiyah Sengkang, DDI Mangkoso, and Yasrib Soppeng in South Sulawesi,
Indonesia, where various sunnah practices are institutionalized through habituation,
supervision, and formal institutional regulations. Empirically, these cases demonstrate
that religious norms function not merely as individual legal prescriptions but also derive
institutional binding force through educational authority (Harnadi et al., 2021; Yahdi &
Fadliyah, 2025). The phenomenon therefore reveals a dynamic relationship between the
normativity of Islamic law and institutional practice within the pesantren tradition (Hasan,
2025; Nurtawab & Wahyudi, 2022; Masdin et al., 2025).

Within the Islamic legal tradition, this phenomenon raises a fundamental question
concerning the relationship between categories of shar i legal rulings and obligations
arising from regulatory authority (Alias et al., 2025). The distinction between wajib and
mandub constitutes one of the foundational principles of Islamic legal theory, first
articulated in al-Shafi'"’s al-Risalah (1940) and subsequently developed in a more
systematic manner by Al-Juwayni (1997) and Al-Ghazali (1997) within the literature of usal
al-figh. At the same time, the usul tradition developed conceptual doctrines such as iltizam,
maslahah, siyasah shar ‘iyyah, and ‘urf to explain how binding regulations may legitimately
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emerge within social and institutional contexts (Ibn "Abidin, 1992; Al-Ghazali, 1997; Ibn
Taymiyyah, 1998; Al-Qarafi, 1998; Mubarrak et al., 2025). Classical discussions, however,
generally conceptualize iltizam as a commitment voluntarily assumed by individuals or
contracting parties who accept specific legal consequences (Ibn "Abidin, 1992; Al-Sarakhsi,
1993; Al-Kasani, 1986; Al-Qarafi, 1998). Within the pesantren context, the issue becomes
considerably more complex because such commitment no longer operates solely at the
individual level but instead functions as a collective institutional rule established through
educational authority (Nurtawab & Wahyudi, 2022; Hasan, 2025; Mustofa et al., 2025;
Zainuddin et al., 2024). This raises an important theoretical question regarding how iltizam
should be understood when it functions as an institutional mechanism without altering the
original legal status of an act of worship.

Within the Hanafi tradition, this issue is addressed through the doctrines of ‘urf,
istihsan, and the authority to enact regulations for the realization of public welfare, as
elaborated by Al-Sarakhsi (1993) and Ibn ‘Abidin (1992). The Maliki tradition, by contrast,
identifies maslahah mursalah as a principal foundation for legitimizing regulations that are
not explicitly prescribed in the revealed texts, provided that they remain consistent with
the objectives of the Shari‘ah (Al-Shatibi, 1997; Al-Qarafi, 1998). Together, these juristic
perspectives extend the classical discussion beyond individual iltizam and provide
conceptual frameworks for explaining how sunnah practices may acquire institutional
binding force (Opwis, 2005; Fadel, 2022). Accordingly, the central issue is no longer the
legal status of sunnah practices themselves but rather how different madhhabs justify the
legitimacy of institutionalized iltizam without altering their original shar 7 classification
(Hefni et al., 2025).

Existing scholarship on this phenomenon has developed along at least three
distinct trajectories. The first examines comparative madhhab methodologies of istinbat,
legal adaptation, and juristic authority but generally remains confined to normative legal
discourse without addressing institutional practices within pesantren (Mamun & Muhsin,
2020; Opwis, 2010; Melchert, 2001; Ahmed, 2025; Mustofa et al., 2024b; Najib, 2020;
Hamdeh, 2017). The second investigates the institutionalization of Islamic norms within
religious institutions by emphasizing authority, governance, and norm formation, yet
without connecting these processes to juristic doctrines within the madhhab tradition
(Nurtawab & Wahyudi, 2022; Nurtawab, 2025; Mumtaz et al., 2024; Damopolii et al., 2023;
Tahmid & Fautanu, 2021). The third approaches habituation and institutional discipline in
pesantren primarily as educational strategies for cultivating character, obedience, and
religious habitus among santri, while paying little attention to their underlying juristic
legitimacy (Tan, 2014; Mujahid, 2021; Taufiq et al., 2024; Salim et al., 2024). Because these
three strands of scholarship have largely developed in isolation from one another, they
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have yet to explain how sunnah practices acquire legitimacy as institutional regulations
through an inter-madhhab dialogue concerning the relationship among shar T legal
categories, institutional authority, and considerations of maslahah.

Against this background, research linking the institutionalization of sunnah
practices in pesantren with comparative madhhab analysis and its pedagogical implications
remains limited. This study therefore employs a comparative analysis of the Shafi‘i and
Hanafi madhhabs as the two principal juristic frameworks representing different
approaches to the relationship between shar T legal categories and regulatory authority
(Wahda et al., 2025), while incorporating the Maliki perspective as a complementary
interpretive framework, particularly with respect to normative justification grounded in
maslahah (Al-Shatibi, 1997; Kamali, 2021; Athambawa, 2025). Through this comparative
approach, the article introduces the concept of institutionalized iltizam as an analytical
framework for explaining how commitment to sunnah practices becomes institutionalized
within educational settings without obscuring the distinction between shar T obligation
and institutional obligation.

Building upon these concerns, this study analyzes the institutionalization of sunnah
practices as educational norms within pesantren from the perspective of comparative
madhhab scholarship. The analysis focuses on the process through which sunnah practices
become institutionalized, the juristic foundations that legitimize such institutional
obligations within the Shafi'1 and Hanafi traditions, and the complementary contribution
of the Maliki doctrine of maslahah mursalah in explaining the legitimacy of institutional
regulation. In addition, the study examines the pedagogical implications of these
institutionalized practices within the educational life of the pesantren. By integrating
empirical evidence with comparative juristic analysis, this study seeks to make both
empirical and conceptual contributions to comparative madhhab scholarship by
illuminating the relationship among the normativity of Islamic law, regulatory authority,

and religious practice in contemporary Islamic education.

Methods

This study employed a multiple-case study design following Yin (2018) within the
qualitative research framework proposed by Creswell and Poth (2018). This design was
selected to facilitate comparative analysis across three pesantren through the logic of
literal replication and theoretical replication, while providing an in-depth understanding of
how sunnah practices become institutionalized as tarbawi obligations within the social
context of Islamic boarding schools.

The study adopted a socio-normative approach that integrates qualitative empirical

inquiry with normative analysis grounded in usul al-figh. The empirical component was
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used to examine the institutionalization of sunnah practices within the daily life of the
pesantren, whereas the normative component evaluated the legitimacy of these practices
through a comparative analysis of the Shafi'i and Hanafi madhhabs, with the Maliki
perspective serving as a complementary interpretive framework. Integrating these two
approaches enabled a comprehensive examination of the relationship between
institutional practice and the normative construction of Islamic law.

The Shafi'i madhhab was selected because it represents the dominant juristic
tradition within Indonesian pesantren (Noviarita et al., 2026; Nurtawab & Wahyudi, 2022;
Daud & Fuady, 2021; Halim, 2015). The Hanafi madhhab was included as a comparative
framework because of its more extensive elaboration of istihsan, ‘urf, and regulatory
authority (Al-Sarakhsi, 1993; Al-Kasani, 1986; Ibn ‘Abidin, 1992). The Maliki perspective was
incorporated as a complementary interpretive lens through the doctrine of maslahah
mursalah, thereby enriching the analysis of the juristic legitimacy of institutional regulation
(Al-Shatibi, 1997; Al-Qarafi, 1998). The normative-comparative analysis examined major
juristic works representing the Shafi'1 and Hanafi traditions, including al-Risalah, al-Burhan,
al-Mustasfa, Usul al-Sarakhsi, and Radd al-Muhtar, while employing the doctrine of maslahah
mursalah as an interpretive framework for understanding the empirical findings. The
analysis focused on the concepts of wajib, mandub, iltizam, istihsan, ‘urf, maslahah
mursalah, and regulatory authority to identify convergences and divergences among the
three madhhabs before comparing these juristic perspectives with the empirical findings
concerning the legitimacy of tarbawi obligation governing sunnah practices.

The research was conducted at three pesantren (Islamic boarding schools) in South
Sulawesi, Indonesia: As'adiyah Sengkang, DDl Mangkoso, and Yasrib Soppeng. Cases were
selected through purposive theoretical sampling based on three criteria: their status as
integrated (kombinasi) pesantren, genealogical relationships among the institutions, and
the presence of comparable practices regarding the institutionalization of sunnah
observances. These characteristics provided an appropriate basis for cross-case
comparison.

The study involved 18 participants selected through purposive and snowball
sampling. They comprised three kiai, who served as the principal actors in constructing
normative legitimacy; nine ustaz, who were responsible for implementing institutional
policies; and six intermediate- and advanced-level santri, who directly experienced the
implementation of tarbawi obligation. Fieldwork was conducted over four months,
encompassing the pre-field stage, data collection, preliminary analysis, and verification of
findings. During this period, repeated visits were made to each pesantren, with
approximately sixteen days of observation conducted at each site. Follow-up interviews

and observational verification were subsequently undertaken to confirm the consistency
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and credibility of the findings.

Data were collected through in-depth interviews, limited participant observation,
and document analysis. Semi-structured interviews lasting approximately 90-120 minutes
were conducted with kiai to explore the normative foundations underlying institutional
policies, with ustaz to understand the implementation of institutional regulations, and
with santri to examine their lived experiences of tarbawi obligation. Observations focused
on the implementation of sunnah practices, supervisory mechanisms, patterns of
compliance, and interactions between pesantren authorities and santri. Documentary
sources included institutional regulations, daily activity schedules, curricula, and religious
documents serving as normative references.

The data were analyzed using thematic analysis following Braun and Clarke (2021),
combining inductive and deductive analytical strategies. Analysis began with open coding
to identify preliminary themes, followed by the organization and refinement of
relationships among themes in a process analytically equivalent to axial coding. These
themes were subsequently synthesized through selective coding to formulate the core
concept of tarbawi obligation. A cross-case analysis was then conducted to identify
similarities and differences across the three pesantren. Finally, all empirical findings were
interpreted through a comparative analysis of the Shafi't and Hanafi madhhabs, with the
Maliki perspective serving as a complementary interpretive framework.

The trustworthiness of the findings was ensured through source and
methodological triangulation, member checking with key participants, and the
maintenance of an audit trail to ensure the consistency and transparency of the research
process. All participants provided informed consent prior to their involvement, and their
identities were protected in accordance with established principles of research ethics.

Results and Discussion
The Process of Institutionalizing Sunnah Practices through Institutionalized Iltizam

The findings demonstrate that the institutionalization of sunnah practices within
the pesantren unfolds through a sequential process involving three principal actors—kiai,
ustaz, and santri—whose roles are complementary and mutually reinforcing. Kiai establish
the normative legitimacy of institutional regulations, ustaz operationalize these
regulations through pedagogical practices and institutional discipline, while santri
experience, internalize, and negotiate tarbawi obligation in their everyday lives. The
interaction among these three actors institutionalizes sunnah practices as binding
institutional obligations without altering their legal status as mandub within Islamic
jurisprudence.
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1. Institutionalized Iltizam at the Level of Kiai Authority

The institutionalization process begins with the construction of normative
legitimacy by the kiai, who function as both epistemic and structural authorities within the
pesantren (Nurtawab & Wahyudi, 2022; Gebril, 2024; Dautovi¢ & Hafez, 2019).
Documentary analysis indicates that various sunnah practices have been formally
incorporated into institutional regulations as collective obligations. This finding is
corroborated by interviews with both kiai and ustaz, who consistently emphasized that
these institutional policies are not intended to alter the legal status of the acts of worship

themselves.
“Salat al-duha and giyam al-layl remain sunnah; we cannot transform them into
wajib in figh. However, within the pesantren, we require them as part of
educational training.” (K2)

This statement indicates that the obligations imposed within the pesantren are
understood as pedagogical instruments rather than as a reclassification of Islamic legal
rulings. This finding is consistent with Tan (2014), who argues that discipline in Islamic
education is intended not to alter the normative status of religious practices but to
cultivate character through habituation. Unlike Tan’s study, however, which primarily
examines the educational dimension, the present study demonstrates that this
pedagogical process derives its legitimacy from institutionalized iltizam. Consequently, the
resulting obligation originates from institutional authority while preserving the legal status
of the act of worship as mandub.

Analytically, the legitimacy of pesantren regulations extends beyond the
formulation of administrative policies and operates instead as a form of institutionalized
iltizam—that is, the institutionalization of commitment to sunnah practices through
legitimate educational authority (Lohlker, 2021). Within this framework, the obligation that
emerges does not transform the legal status of the practice into wajib shar 7. Rather, it
constitutes an institutional obligation whose binding force derives from the legitimate
authority of the educational institution (Al-Shafi‘l, 1940; Al-Sarakhsi, 1993; Ibn ‘Abidin,
1992).

Drawing upon the empirical findings and their dialogue with classical figh literature,
this study identifies two complementary mechanisms underlying this process of
institutionalization. First, iltizam is conceptualized as an institutional commitment through
which sunnah practices become integrated into collective discipline without altering their
original legal status. Second, taqyid al-mandub refers to the institutional regulation of
sunnah practices by restricting or organizing their performance in order to achieve specific
educational objectives (Al-Qarafi, 1998; Al-Shatibi, 1997; Al-Sarakhsi, 1993). Together, these
mechanisms explain how sunnah practices acquire institutional binding force without
being transformed into wajib shar .
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From a comparative madhhab perspective, this process remains fully consistent
with Islamic legal doctrine because the binding force of institutional discipline derives from
institutionalized iltizam rather than from any reclassification of the original shar i ruling.
The distinction between mandib and wajib shari therefore remains intact, while
educational authority legitimately establishes institutional obligations for pedagogical
purposes. At the level of kiai authority, institutionalized iltizam thus functions as the
principal mechanism through which institutional legitimacy is constructed, maintaining a
clear distinction between obligations imposed by the Shari‘ah and those established by
institutional authority.

2. Pedagogical Operationalization of Institutionalized Iltizam

The second stage demonstrates that normative legitimacy does not automatically
produce compliance unless it is accompanied by effective mechanisms of implementation
(Tan, 2014). At this stage, ustaz function as pedagogical agents who translate normative
legitimacy into the everyday practices of the pesantren.

Observational data indicate that sunnah practices are organized through a
structured system of attendance monitoring, supervision, habituation, and educational
sanctions. These mechanisms function not merely as instruments of institutional control
but also as pedagogical tools that connect institutional norms with the daily lives of santri
(Damopolii et al., 2023).

Analysis of the empirical data identified three interrelated mechanisms underlying
this process. First, the formalization of practice is achieved through scheduled religious
activities and the incorporation of mandatory observances into the written regulations of
the pesantren (Mustofa et al., 2024a). Second, social control is exercised through
attendance monitoring, supervision, and educational guidance for santri who fail to
participate in the prescribed activities. The social-control mechanism also includes
educational sanctions (ta zir) for non-compliance with institutional regulations. In this
context, sanctions function as an institutional disciplinary measure intended to reinforce
compliance with the pesantren’s educational rules. A comparable logic can be observed in
the contextual application of ta zir in Islamic legal practice, where sanctions may be
employed by authorized institutions to regulate conduct that is not subject to a fixed hadd
punishment (Syatar et al., 2025). Third, habituation is cultivated through the systematic
repetition of sunnah practices until they become embedded in the routine life of the
pesantren.

Together, these three mechanisms establish a pedagogical structure that
transforms sunnah practices from normative recommendations into collectively binding
institutional routines. This finding supports Berger and Luckmann’s (2023) this argument
posits that institutions sustain social reality through an ongoing process of habitualization.
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However, the present study extends this perspective by demonstrating that
habitualization within the pesantren does more than reproduce social reality; it also
generates normative legitimacy grounded in religious authority. Consequently, the
institutionalization of sunnah practices should be understood not only as a process of
social construction but also as a process of normative construction through
institutionalized iltizam.

From a comparative madhhab perspective, this pedagogical process remains
juristically legitimate because the binding force of institutional discipline derives from
institutionalized iltizam rather than from any transformation of the original shar 7 ruling.
Accordingly, the repeated implementation of sunnah practices does not convert manddb
into wajib shar’; instead, it establishes institutional obligations whose authority is rooted
in legitimate educational governance. At this stage, institutionalized iltizam functions as a
pedagogical mechanism that translates normative legitimacy into collectively practiced
institutional discipline while preserving the fundamental distinction between shar
obligation and institutional obligation.

3. Student Responses to Institutionalized Iltizam

The final stage illustrates how institutional obligations, once normatively
legitimized and pedagogically operationalized, are experienced by santri in their everyday
lives. The empirical findings indicate that student responses are not homogeneous but
instead develop along three principal patterns: structural compliance, social adaptation,
and value internalization.

At the initial stage, most santri perform sunnah practices primarily because of

institutional regulations and supervisory mechanisms.
“Sometimes we participate because we’re afraid of being called by the ustaz, not
because of personal awareness.” (S5)

Observational data further reveal that attendance at salat al-duhad is systematically
recorded, while santri who fail to attend are required to provide explanations to the ustaz.
These findings suggest that initial compliance is driven primarily by structural pressure and
social control rather than by internal conviction (Mahmood, 2005; Tan, 2014; Damopolii et
al., 2023).

As the educational process progresses, many santri gradually enter a stage of social
adaptation. At this point, sunnah practices are no longer performed solely out of concern
for institutional sanctions but also because of the collective culture cultivated within the

pesantren.
“If these practices were not required, they probably wouldn't continue. That's why
a system is needed to ensure everyone participates.” (U4)

Within this context, compliance increasingly becomes shaped by the social norms

embedded in the pesantren environment, making religious practice an integral component
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of collective life. This finding supports Berger and Luckmann’s (2023) argument that
habitualization constitutes a central mechanism in the construction of social reality. The
present study, however, extends their perspective by demonstrating that habitualization
within the pesantren not only reproduces social order but also constructs normative
legitimacy rooted in both religious and educational authority. It likewise extends the
findings of lhsan et al. (2021), Taufiq et al. (2024), and Salim et al. (2024) by showing that
religious habituation extends beyond character formation and operates as a process of
institutionalization legitimized through institutionalized iltizam.

At a more advanced stage, some santri begin to internalize the underlying values
as sunnah practices come to be understood as personal religious needs rather than merely

institutional requirements.
“At first | joined because it was required, but now it has become a habit.” (S3)

Nevertheless, this process is neither uniform nor universal. Some santri continue to

demonstrate predominantly performative compliance.
“Sometimes | participate because I'm afraid my attendance will be recorded. If
there weren't attendance checks, probably not everyone would join.” (S5)

This observation is reinforced by the testimony of an ustaz:
“Not every santri accepts these practices immediately. Some participate only
because of the institutional rules.” (U3)

Field observations further revealed considerable variation in the quality of
participation. Some santri arrived late for religious activities, engaged only minimally
during worship, or leftimmediately after the activities concluded. The study also identified
several negative cases reflecting subtle forms of resistance, such as intentionally

remaining asleep during giyam al-layl or offering excuses to avoid participation.
“When I'm extremely tired, sometimes | don't wake up and just pretend to be
asleep. If someone asks later, | simply say | was sick.” (S1)

These findings demonstrate that institutionalization does not necessarily lead to
complete internalization. Rather, compliance and resistance emerge simultaneously as
integral components of the dynamic formation of tarbawi obligation. This finding supports
Foucault’s (1977) analysis of discipline as a mechanism for producing compliance through
continuous surveillance. Unlike the disciplinary institutions examined by Foucault,
however, supervision within the pesantren is directed not merely toward producing
obedient bodies but also toward cultivating religious consciousness through devotional
practices regarded as spiritually meaningful. Consequently, institutional discipline in the
pesantren possesses normative and pedagogical dimensions that cannot be fully explained
by the concept of disciplinary power alone.

The findings also resonate with Mahmood’s (2001) argument that participation in
religious practices can serve as a medium for the formation of religious subjectivity

through habituation. Unlike Mahmood’s analysis of the Egyptian women's mosque
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movement, however, the present study demonstrates that religious subject formation
occurs within a framework of institutional regulation explicitly legitimized by pesantren
authority through institutionalized iltizam. Accordingly, at the level of the santri,
institutionalized iltizam does not produce deterministic compliance. Rather, it generates a
spectrum of responses ranging from structural compliance to value internalization and the
ongoing negotiation of religious commitment.

From a comparative madhhab perspective, the emergence of religious agency
should not be interpreted as creating a new category of Islamic legal obligation. Instead,
it demonstrates how different juristic doctrines accommodate pedagogical regulation
while preserving the distinction between institutional obligation and wadjib shar 7. Thus,
although santri negotiate, internalize, or even resist institutional discipline in different
ways, the legal status of sunnah practices remains unchanged. What varies across the
Shafi‘i, Hanafi, and Maliki traditions is not the legal classification of the acts themselves,
but the juristic rationale through which institutional authority is considered legitimate in
regulating those practices for educational purposes (Tor, 2024).

Islamic Law Perspectives on Institutionalized Iltizam in Pesantren
1. Empirical Evidence: No Transformation of Shar 7 Legal Status

The findings demonstrate that the institutionalization of sunnah practices across
the three pesantren does not entail any transformation of their legal status under Islamic
law. Based on interviews with kiai, ustaz, and an analysis of institutional regulations, salat
al-duha, giyam al-layl, and wird are consistently understood as acts of worship classified as
mandub. The obligations imposed within the pesantren are therefore not intended to
reclassify these practices as wajib shar T, but rather to require compliance with institutional
regulations as an integral component of the educational process.

This distinction emerged consistently throughout the interviews. One Kkiai
emphasized that the obligations enforced within the pesantren do not alter the legal

rulings governing acts of worship in figh.
“We have never said that salat al-duha has become a shar i obligation. What is
obligatory is compliance with the pesantren regulations.” (K1)

A similar distinction was articulated by an ustaz, who clearly differentiated between

religious obligation and institutional obligation.
“Salat al-duha and qiyam al-layl are obligations imposed by the pesantren, not
obligations imposed by religion.” (U3)

These statements demonstrate a shared understanding among pesantren
authorities that the obligations established by the educational institution operate solely at
the level of compliance with institutional regulations and are not intended to alter the legal

status of acts of worship under Islamic law.
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This finding is further corroborated by the analysis of institutional documents. The
pesantren regulations explicitly require santri to participate in congregational salat al-duha,
giyam al-layl, and various other sunnah practices as part of the daily educational program.
However, neither the written regulations nor the participants' explanations suggest that
these practices have been transformed into sharT obligations. Instead, they are
consistently presented as institutional rules binding upon santri throughout their
residence in the pesantren, serving as components of character formation, institutional
discipline, and the habituation of religious life.

Empirically, the findings reveal a clear distinction between two forms of obligation
operating simultaneously within the pesantren. On the one hand, wadjib shar T refers to
obligations derived directly from the Qur'an and the Sunnah, whose legal status cannot be
altered by institutional authority (Al-Shafi‘i, 1940; Al-Ghazali, 1997; Al-Juwayni, 1997). On
the other hand, institutional obligation refers to the obligation to comply with pesantren
regulations, whose binding force derives from educational authority and institutional
governance (Nurtawab & Wahyudi, 2022; Mumtaz et al., 2024; Damopolii et al., 2023).
Accordingly, the institutionalization of sunnah practices within the pesantren does not
generate new shari obligations. Rather, it establishes institutional obligations that
function as pedagogical instruments for cultivating discipline and the habituation of
religious practice.

These empirical findings demonstrate that pesantren authorities consistently
distinguish between obligations prescribed by the Shari’ah and those established by
institutional governance. This finding is consistent with Nurtawab and Wahyudi (2022),
who argue that the institutional transformation of pesantren has proceeded through the
strengthening of educational governance and regulatory structures while preserving
religious authority as the foundation of the institution. Similarly, Mumtaz et al. (2024)
contend that pesantren policies constitute an integral component of institutional
governance while maintaining the independent authority of the kiai. From the perspective
of Islamic education, these findings also accord with Tan (2014), who conceptualizes
discipline as an essential element of character formation through educational practice.
This argument is further supported by Damopolii et al. (2023), who demonstrate that
institutional regulations and ta zir mechanisms within the pesantren function as
educational instruments rather than as mechanisms for altering shar T legal rulings.
Likewise, Taufiq et al. (2024) show that habituation, exemplary conduct, and institutional
culture constitute the principal foundations for cultivating religious habitus within
pesantren. Nevertheless, these studies do not explain the juristic foundations that permit
sunnah practices to be institutionalized as educational obligations without altering their

legal status under Islamic law.
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The present study addresses this gap by demonstrating that compliance with
institutional regulations derives its legitimacy through the mechanism of institutionalized
iltizam. Within this framework, institutional obligations retain the legal status of the
underlying acts of worship as mandub without transforming them into wadjib shar 7.

This distinction between shar T obligation and institutional obligation provides the
analytical foundation for examining how different madhhabs within the Islamic legal
tradition legitimize institutional obligations while preserving the original legal status of
sunnah practices. The following section develops this juristic analysis through a
comparative examination of the Shafi‘i, Hanafi, and Maliki traditions.

2. Comparative Juristic Perspectives on Institutionalized Iltizam

The empirical findings presented in the previous section demonstrate that
requiring sunnah practices within the pesantren is not intended to transform their legal
status into wadjib shar i. The consistent distinction articulated by kiai and ustaz therefore
raises a fundamental juristic question concerning the legal basis upon which such
institutional obligations are considered legitimate within Islamic law. To address this
question, the empirical findings are interpreted through a comparative madhhab
framework by examining the principal juristic doctrines relating to institutional authority,
educational regulation, and the formation of religious discipline.

The empirical evidence indicating that kiai consistently distinguish between shar T
obligation and institutional obligation is fully consistent with the normative framework of
the Shafi'T madhhab. Within this tradition, the legal status of an act of worship may be
altered only on the basis of authoritative shar T evidence (dalil) possessing normative
authority (Al-Shafi ‘i, 1940; Al-Juwayni, 1997; Al-Ghazali, 1997). Consequently, the obligation
to participate in salat al-duha, giyam al-layl, or wird within the pesantren cannot be
understood as a modification of their legal status. Rather, it represents the consequence
of the santri's commitment to the regulations of the educational institution. Within this
framework, the doctrine of iltizam explains the voluntary acceptance of binding
commitments established through legitimate authority, while ta‘dib provides the
pedagogical justification for cultivating moral discipline and devotional habituation
through educational regulation without altering the shar T classification of the underlying
acts of worship (Al-Shafi‘1, 1940; Al-Juwayni, 1997).

The Hanafi perspective offers a different juristic interpretation of these findings.
Although the Hanafi tradition likewise maintains the mandub status of sunnah practices, it
grants broader regulatory authority to govern social life through the doctrines of siyasah
shar ‘iyyah, ‘urf, and istihsdan (Al-Sarakhsi, 1993; Al-Kasani, 1986; Ibn ‘Abidin, 1992). Within
the pesantren context, the obligation to perform sunnah practices may therefore be
understood as a form of institutional regulation intended to promote social order,
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institutional discipline, and educational welfare, provided that such regulations remain
consistent with the principles of the Shari‘ah.

From the Maliki perspective, the legitimacy of institutional regulations is principally
grounded in the doctrine of maslahah mursalah (Al-Qarafi, 1998; Al-Shatibi, 1997).
According to this approach, educational regulations are considered legally legitimate
when they promote genuine public benefit (maslahah) and do not conflict with the
revealed texts of the Shari‘ah (Opwis, 2005; Mubarrak et al., 2025; Mumtaz et al., 2024).
Consequently, requiring sunnah practices within the pesantren is understood not as
creating new shar T obligations but rather as establishing educational instruments that
facilitate the cultivation of religious character and advance the objectives of Islamic
education in accordance with the magqasid al-shari ‘ah.

Despite relying upon different juristic doctrines, the three madhhabs converge on
a fundamental point. All maintain that the legal status of sunnah acts of worship remains
manduib and cannot be transformed into wajib shar 7 through institutional decisions. Their
differences lie instead in the juristic principles invoked to explain the legitimacy of
educational regulation. The Shafi'l perspective emphasizes iltizam and ta ‘dib; the Hanafi
perspective relies on siyasah shar ‘iyyah, ‘urf, and istihsan; whereas the Maliki perspective
grounds institutional legitimacy in maslahah mursalah. These similarities and differences
are summarized in Table 1, which compares the principal juristic doctrines explaining the
legitimacy of institutional obligations within the pesantren.

Table 1. Comparative Juristic Doctrines on the Legitimacy of Tarbawi Obligation

Juristic Issue Shafi‘i Madhhab Hanafi Madhhab Maliki Madhhab
Can a sunnah act of No. A change in legal No. The legal status No. The legal status
worship become status requires definitive remains mandub. remains mandub.
wajib shar i? (gat 1) textual evidence.

Basis for the litizam and ta ‘dib Siyasah shar ‘iyyah, ‘urf,  Maslahah mursalah

legitimacy of and istihsan

institutional

regulations

Nature of the Extra-legal pedagogical Contextual normative Maslahah-based

obligation obligation regulation institutional regulation

Regulatory Formation of moral Social order and Educational welfare

orientation character (adab) and collective welfare within the framework of
religious virtue magqasid al-shari‘ah

Limits of legitimacy Must not alter shar ilegal ~ Must not contradict the Must not conflict with
rulings principles of the revealed texts or shar T
Shari‘ah or magqasid maslahah

Source: Compiled by the authors based on al-Risalah (al-Shafi‘i, 1940), al-Burhan fi Usdl al-Figh (al-Juwayni,
1997), Usal al-Sarakhsi (al-Sarakhsi, 1993), Radd al-Muhtar ‘ala al-Durr al-Mukhtar (Ibn ‘Abidin, 1992), al-Furag
(al-Qarafi, 1998), and al-Muwafaqat fi Usal al-Shari ‘ah (al-Shatibi, 1997).
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Table 1 demonstrates that the principal differences among the three madhhabs do
not concern the legal status of sunnah acts of worship, but rather the juristic doctrines
through which institutional regulation is justified. All three traditions consistently preserve
the classification of sunnah practices as mandub and reject any attempt to transform them
into wdjib shar ‘i through decisions made by educational institutions. Their common ground
therefore lies not in identical legal reasoning but in a shared normative boundary that
distinguishes obligations prescribed by the Shari‘ah from those established through
institutional authority.

These differences further demonstrate that institutionalized iltizam is best
understood as a concept that may be justified through multiple complementary juristic
approaches. The Shafi'i perspective emphasizes commitment to legitimate educational
regulations; the Hanafi perspective highlights the regulatory function of institutional
authority in maintaining social order; and the Maliki perspective underscores the pursuit
of educational welfare through maslahah. Accordingly, the contribution of this
comparative madhhab analysis is not to determine which juristic tradition offers the most
authoritative explanation. Rather, it demonstrates that the legitimacy of institutional
obligation rests upon a plurality of complementary juristic foundations within the Sunni
legal tradition. This comparative analysis provides the basis for the conceptual model of
tarbawi obligation proposed in this study, integrating these complementary perspectives
into a unified analytical framework.

3. Conceptualizing Tarbawi Obligation: A Comparative Juristic Model

The comparative synthesis presented in Table 1 demonstrates that the legitimacy
of institutional obligation cannot be adequately explained through a single juristic
doctrine. Rather, its normative basis emerges from the interaction between sharT
principles, juristic reasoning, institutional authority, and the educational objectives of
pesantren. Building upon this synthesis, the present study develops the Tarbawi Obligation
Model as a conceptual framework for explaining how a shar 7 norm is translated into an
institutional obligation and subsequently internalized through pedagogical processes. The
model conceptualizes institutional obligation not merely as a regulatory instrument
imposed by pesantren authorities, but as a dynamic process through which normative
principles acquire institutional form and are transformed into lived ethical commitments.
In this process, shar T norms provide the foundational legitimacy, institutional regulation
translates these norms into concrete rules, and pedagogical internalization enables
students to understand, accept, and reproduce them as part of their everyday religious
and social conduct. The model therefore highlights a sequential yet reciprocal relationship
among normative legitimacy, institutionalization, and pedagogical internalization. This
relationship is illustrated in Figure 1, which presents the Tarbawi Obligation Model as an
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integrated framework for analysing how Islamic legal obligations are constructed,
regulated, and internalized within the pesantren environment.
Figure 1. Conceptual Model of the Institutionalization of Tarbawi Obligation from a
Comparative Madhhab Perspective

Normative Source

(Qur’an and Sunnah)

Revealed texts as the ultimate source
of Islamic law and values.

v Legal Obligation

(wajib shar’i)

Obligations established by Islamic law
derived from Qur’an, Sunnah and ijma’.

Institutional Rule
(Institutional Obligation:
created by educational authority)

Rules by the ducational
authority to regulate collective life.

Pedagogiczﬁ Enforcemen_t\

Implementation through supervision,
attendance, guidance, habituation,
and educational sanctions. )

¥

Tarbawi Obligation

(pedagogical disciplinary mechanism)

Obligation that binds santri within the institution
to build character, discipline, and spiritual habits,
without altering the legal status of the act. )
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Figure 1illustrates that the five concepts employed in this study operate at different
levels of normativity while forming an integrated and sequential process. At the first level,
wadjib shar i (legal obligation under Islamic law) refers to obligations derived directly from
the Qur'an and the Sunnah. Consequently, their legal status cannot be altered by
institutional authority (Al-Shafi‘'1, 1940; Al-Juwayni, 1997; Al-Ghazali, 1997). At the second
level, the pesantren establishes institutional obligations, namely, internal regulations
governing the educational life of santri without modifying the shar i classification of the
underlying acts of worship (Nurtawab & Wahyudi, 2022; Damopolii et al., 2023).

Through mechanisms of pedagogical enforcement—including habituation,
supervision, educational guidance, and institutional discipline—these institutional
obligations are internalized as tarbawi obligation, an analytical concept describing the
pedagogical internalization of institutional obligation. Within this framework, tarbawi
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obligation refers to obligations that are binding within an educational context for the
purpose of cultivating religious character and moral discipline (Damopolii et al., 2023;
Taufig et al., 2024). Accordingly, the binding force of these obligations does not derive
from the creation of new shar T obligations but rather from the legitimate authority of
educational institutions to regulate the cultivation of adab and the habituation of religious
practice.

This model extends Berger and Luckmann’s (2023) theory of institutionalization by
demonstrating that the institutionalization of religious practices within the pesantren
produces not only social order but also normative legitimacy grounded in religious
authority. At the same time, it complements Mahmood’s (2005) analysis of religious
subject formation by showing that such processes occur within a framework of
institutional regulation that is explicitly distinguished from obligations prescribed by the
Shari‘ah (Damopolii et al., 2023; Taufiq et al., 2024).

Within this conceptual framework, tarbawi obligation receives distinct juristic
explanations across the three madhhabs. From the Shafi‘i perspective, it is understood as
an extra-legal pedagogical obligation grounded in the doctrines of iltizam and ta ‘dib (Al-
Shafi'l, 1940; Al-Juwayni, 1997). The Hanafi tradition conceptualizes it as a contextual
normative regulation justified through the principles of siyasah shar ‘iyyah, ‘urf, and istihsan
(Al-Sarakhsi, 1993; Ibn “Abidin, 1992). The Maliki tradition, by contrast, understands it as a
maslahah-based institutional regulation, deriving its legitimacy from the doctrine of
maslahah mursalah (Al-Qarafi, 1998; Al-Shatibi, 1997). These three formulations therefore
do not represent different categories of Islamic legal obligation; rather, they reflect
different juristic explanations for the legitimacy of educational regulation within the
framework of Islamic law.

Building upon the synthesis of the empirical findings and the comparative juristic
analysis, this study proposes the Tarbawi Obligation Model as a novel analytical framework
for explaining how sunnah practices acquire institutional binding force without being
transformed into wajib shar i. The model is not intended to introduce a new category of
Islamic legal obligation. Instead, it explains the relationship among shari norms,
institutional regulation, and pedagogical mechanisms in the institutionalization of religious
practices within the pesantren. Within this framework, tarbawi obligation functions as an
analytical construct that bridges Islamic legal doctrine, institutional governance, and
pesantren pedagogy.

By integrating the doctrines of iltizam, siyasah shar ‘iyyah, and maslahah mursalah
into a single analytical framework, this study demonstrates that the legitimacy of
institutional obligation can be explained through multiple complementary juristic

doctrines without obscuring the distinction between wdjib shari and institutional
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obligation. Accordingly, the principal contribution of this study extends beyond expanding
the discourse on institutionalized iltizam; it also offers a conceptual framework that may
be applied to analyze comparable institutional practices across diverse contexts of Islamic
education.

4. Normative Ambiguity and the Limits of Institutional Legitimacy

The conceptual model presented in Figure 1 demonstrates that institutional
obligation may be internalized as tarbawi obligation without altering the legal status of the
underlying acts of worship. Nevertheless, the findings also indicate that this process of
internalization is not understood uniformly by all santri. This variation gives rise to the
possibility of normative ambiguity, which constitutes an important boundary for the
legitimacy of institutionalized iltizam.

Although institutionalized sunnah practices derive their legitimacy from
educational authority, the findings reveal that they are not interpreted in the same way by
all santri. Several participants acknowledged that, during the initial stages of their
education, they perceived salat al-duha as an obligation equivalent to the five daily prayers
because it was mandatory within the pesantren.

One santri explained:
“At first, | thought salat al-duha was obligatory like the five daily prayers because
we performed it every day in the pesantren.” (S5)

This finding reveals the emergence of normative ambiguity, a condition in which
obligations established through institutional regulations are perceived by some santri as
obligations prescribed by the Shari‘ah, even though, from the perspective of figh, their
legal status remains manduib. To prevent such misunderstandings, ustaz consistently
provided explicit clarification regarding the distinction between pesantren regulations and
Islamic legal obligations.

As one ustaz explained:
“We must repeatedly explain to the santri that this is an obligation imposed by
the pesantren, not an obligation prescribed by the Shari‘ah.” (U3)

These findings suggest that the institutionalization of religious practices may
generate normative ambiguity when the distinction between institutional regulation and
shar 7 obligation is not communicated explicitly. This observation extends the discussions
of Asad (1993) and Mahmood (2005) concerning the formation of piety through
disciplinary practices. Whereas both scholars emphasize the cultivation of religious
dispositions through discipline and repeated practice, the present study demonstrates
that such processes also require continuous normative clarification to ensure that
pedagogical internalization does not evolve into misunderstanding regarding the legal
status of acts of worship.

Building upon the synthesis of the empirical findings and the comparative madhhab

474 MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026


https://www.jstor.org/stable/j.ctvct00cf

Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

analysis, this study proposes that the legitimacy of tarbawi obligation depends upon three
normative boundaries. First, institutional regulations must not alter the wadjib shar 7 status
of any act of worship. Second, institutional regulations must be accompanied by ongoing
normative clarification so that santri clearly understand the distinction between
institutional obligation and shar i obligation. Third, the primary purpose of institutional
regulation must remain pedagogical—namely, to cultivate discipline, adab, and religious
character—rather than to create new religious obligations or function merely as an
instrument of behavioral control.

From a comparative madhhab perspective, these normative boundaries represent
the common point of convergence among the Shafi'i, Hanafi, and Maliki traditions.
Although each madhhab employs different juristic doctrines to justify institutional
regulation, all three maintain that institutional authority cannot modify the legal status of
acts of worship established by the Shari ‘ah. Accordingly, the legitimacy of institutionalized
iltizam depends not only upon its juristic foundations but also upon the institution's
capacity to preserve the distinction between educational authority and Shari ‘ah authority.
By identifying these normative boundaries, the present study extends the literature on
Islamic educational governance, demonstrating that the sustainability of institutional
legitimacy requires a careful balance among institutional discipline, pedagogical

objectives, and normative clarity (Asad, 1993; Mahmood, 2005; Mumtaz et al., 2024).

Pedagogical Implications of Institutionalized Iltizam for Student Formation

Having established the juristic legitimacy of institutionalized iltizam through
comparative madhhab analysis and conceptualized it as tarbawi obligation, the discussion
now turns to its pedagogical implications. Specifically, it examines how the juristic
foundations identified above are translated into educational practice through the
formation of religious habitus, the internalization of religious values, and the development
of religious agency among santri.

1. Habituation as the Foundation of Religious Habitus

The findings indicate that tarbawi obligation initially functions as a mechanism of
habituation. Most santri acknowledged that they began performing salat al-duha, tahajjud,
and wird primarily because these practices were required by pesantren regulations rather
than by personal religious motivation.

One santri explained:

“At first, | performed salat al-duha because | was afraid of being reprimanded if |
didn't participate. Over time, however, not performing it began to feel as though
something was missing.” (S4)

Another santri stated:
“Initially, | participated because of the pesantren rules, but now it has become a
habit, even when | return home.” (S3)
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These findings demonstrate that continuous habituation gradually shifts the
orientation of religious practice from compliance with institutional regulations to a
personally sustained religious habit (Tan, 2014; Taufig et al., 2024). Through the repeated
performance of rituals within the collective life of the pesantren, sunnah practices are
progressively transformed from externally imposed requirements into integral
components of everyday religious routine.

This process is consistent with Bourdieu’s (2020) concept of habitus, which explains
that durable dispositions are formed through the repeated enactment of practices within
structured social environments. The present study, however, extends this perspective by
demonstrating that religious habitus within the pesantren is not merely the product of the
reproduction of social structures but is consciously cultivated through pedagogical
objectives intentionally designed by educational authorities. In this context,
institutionalized iltizam connects institutional discipline with the cultivation of adab,
tarbiyah, and tazkiyat al-nafs, enabling religious habitus to develop not simply as a pattern
of social behavior but as an enduring ethical and spiritual orientation (Sahin, 2018).

From the perspective of comparative madhhab, this process of habituation should
not be understood as transforming sunnah practices into wajib shar . Rather, it illustrates
how pedagogically legitimate institutional regulation may cultivate enduring religious
dispositions while preserving the original legal classification of those practices.
Consequently, the formation of religious habitus represents the pedagogical outcome of
institutionalized iltizam rather than evidence of a new category of Islamic legal obligation.

2. From Institutional Discipline to Pedagogical Internalization

The findings further demonstrate that the internalization of religious values occurs
as a gradual process. Participants consistently described a transformation from
compliance with institutional regulations to the emergence of increasingly autonomous
religious consciousness.

One ustaz explained:

“At the beginning, they participate because of the rules. After some time, the
santri usually develop their own awareness and continue the practices even when
they are no longer being supervised.” (Us)

This observation was reinforced by the testimony of a santri:
“Now, if | don't perform tahajjud, it feels as though something is missing, even
when no ustaz is watching.” (S6)

These findings indicate that institutional discipline functions as the starting point of
the pedagogical process rather than its ultimate objective (Tan, 2014; Mahmood, 2005).
Based on this pattern, the present study proposes the Pedagogical Internalization Cycle as
a conceptual model explaining the transformation of tarbawi obligation into internalized

religious consciousness. This process is illustrated in Figure 2.
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Figure 2. Pedagogical Internalization Cycle

Institutional Obligation

Rules established by the pesantren
authority and communicated to all santri.

Habituation

Santri begin to follow the obligation
lhrough structured daily routines.
Dlsclplme

Supervision, guidance, and consequences
ensure compllance and consmency

Repeated Practice

The act is performed repeatedly
until it becomes a stable routine.

Adaptation

Santri adjust to the values, culture,
anmi rhythm of pesantren life.

Internalization

The practice is embraced as a personal value
and becomes self-motivated.

Religious Habitus

The act becomes a natural disposition,
part of one’s identity and character.

Ethical-Spiritual Subjectivity

Santri embody ethical awareness and spiritual maturity,
acting with sincerity and responsibility.

Figure 2 demonstrates that tarbawi obligation acquires its pedagogical significance
through a gradual developmental process rather than through immediate compliance.
Institutional discipline constitutes the initial stage of habituation, while the repeated
performance of religious practices and continuous social adaptation enable the gradual
emergence of deeper religious consciousness (Berger & Luckmann, 2023; Tan, 2014; Taufiq
et al., 2024).

These findings corroborate Foucault’s (1977) analysis that discipline constitutes a
fundamental mechanism in the formation of subjects through surveillance and
normalization. Within the pesantren context, however, discipline extends beyond the
production of compliance. Instead, it functions as a pedagogical instrument that creates
opportunities for self-reflection and the voluntary internalization of religious values. In this
respect, the findings are more closely aligned with Foucault’s (1977) concept of
technologies of the self, subsequently developed by Mahmood (2005) in her analysis of
ethical self-formation within the Islamic tradition. The present study nevertheless extends
this line of argument by demonstrating that the formation of religious subjectivity within
the pesantren occurs through institutional regulation that consciously preserves the
distinction between obligations prescribed by the Shari ‘ah and obligations established for
educational purposes. Accordingly, the Pedagogical Internalization Cycle explains that
institutional discipline is not the ultimate goal of education but rather the initial stage

477 MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026


https://www.taylorfrancis.com/chapters/edit/10.4324/9781003320609-11/social-construction-reality-peter-berger-thomas-luckmann
https://journals.uio.no/JAIS/article/view/4638
https://journal.blasemarang.id/index.php/smart/article/view/2458
https://journal.blasemarang.id/index.php/smart/article/view/2458
https://www.jstor.org/stable/j.ctvct00cf

Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

through which external compliance is gradually transformed into internalized religious
consciousness.

From the perspective of comparative madhhab, this process of pedagogical
internalization does not alter the legal status of sunnah practices as understood in figh.
Rather, it demonstrates that the juristic doctrines of the Shafi'i, Hanafi, and Maliki
traditions each provide legitimate foundations for institutional regulation through the
mechanism of institutionalized iltizam while preserving the legal classification of these
practices as mandub rather than transforming them into wajib shar i. Thus, pedagogical
internalization should be understood not as a process of legal transformation but as the
educational realization of institutionally legitimate commitments grounded in diverse yet
complementary juristic traditions.

3. Religious Agency as the Outcome of Institutionalized Iltizam

The findings further demonstrate that the formation of religiosity does not occur
uniformly across all santri. While some develop a deep and enduring commitment to
religious practices, others continue to perform them primarily as a consequence of
institutional regulations.

One santri remarked:

“When I'm being supervised, | participate. But when I'm at home, sometimes | no

longer do so.” (S5)

By contrast, another santri explained:

“Even though these practices are no longer required when I'm at home, I still try to

maintain the habit.” (S6)

These contrasting responses indicate that institutionalized iltizam does not
produce deterministic compliance. Rather, santri retain the capacity to accept, interpret,
and negotiate institutional expectations in light of their own religious experiences and
reflective processes. The findings therefore suggest that the internalization of religious
values is inherently dynamic and does not result in a uniform pattern of religiosity.

This observation further indicates that the relationship between institutional
discipline and agency is considerably more complex than a simple dichotomy between
compliance and resistance (Bhojani & Clarke, 2023). The findings resonate with
Mahmood’s (2005) conception of agency, which understands agency not merely as
resistance to authority but as the capacity to cultivate the self through engagement with
normative traditions and disciplinary practices. From an educational perspective, this
interpretation also aligns with Freire (1970), who conceptualizes learners as active subjects
who construct meaning from their educational experiences, and with Giroux (1988), who
argues that educational processes create opportunities for learners to interpret and
respond to social structures through critical reflection. The present study, however,
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demonstrates that religious agency within the pesantren is not necessarily expressed
through criticism of or resistance to institutional authority. Instead, agency develops
through an ongoing process of negotiating institutional regulations while simultaneously
acknowledging the legitimacy of religious authority as an integral component of the
pesantren educational tradition (Bhojani & Clarke, 2023).

These findings also extend Willis’s (1977) discussion of students’ responses to
institutional structures by demonstrating that the responses of santri cannot be
adequately explained solely through the categories of adaptation or resistance. Based on
these empirical findings, this study proposes the concept of negotiated piety to explain a
form of religious agency that emerges through spiritual reflection, the selective
acceptance of institutional regulations, and the internalization of religious values without
rejecting the normative framework of the pesantren. Within this framework, agency
should not be understood as opposition to authority but rather as the capacity of santri to
embrace, interpret, and consciously sustain religious practices after the processes of
habituation and pedagogical internalization have taken place.

From a comparative madhhab perspective, the emergence of religious agency
should likewise not be interpreted as constituting a new category of Islamic legal
obligation. Rather, it represents a pedagogical consequence of institutional regulation
whose legitimacy is grounded in diverse juristic doctrines. The differences among the
Shafi‘i, Hanafi, and Maliki traditions therefore lie in the juristic foundations they employ to
justify institutional obligation, not in any modification of the legal status of sunnah acts of
worship under the Shari‘ah. Consequently, religious agency constitutes the educational
outcome of institutionalized iltizam while preserving the fundamental distinction between
institutional obligation and wajib shar Tthat underpins the comparative juristic framework
developed throughout this study.

4. Concluding Pedagogical Implications

Overall, the findings demonstrate that institutionalized iltizam functions as a bridge
between the juristic legitimacy of Islamic law and the pedagogical practices of the
pesantren. Once legitimized as an institutional obligation, it operates through pedagogical
mechanisms that gradually cultivate religious habitus, facilitate the internalization of
religious values, and create opportunities for the emergence of religious agency. The
findings further indicate that the relationship among institutional discipline, habituation,
and the formation of religious subjectivity cannot be adequately explained from a single
theoretical perspective. Bourdieu's concept of habitus accounts for the formation of
durable dispositions through repeated practice; Foucault and Mahmood illuminate the
role of discipline in the formation of religious subjects; while Freire, Giroux, and Willis
contribute to understanding the development of agency within educational processes.
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Rather than privileging any one of these perspectives, the present study demonstrates
that institutionalized iltizam provides an integrative conceptual framework that brings
these theoretical traditions into dialogue in explaining the formation of santri religiosity.

Accordingly, the principal contribution of this study extends beyond explaining the
juristic legitimacy of tarbawi obligation within Islamic law. It also advances institutionalized
iltizam as a conceptual framework for understanding how religious norms are translated
into character formation, spiritual reflection, and religious agency without altering the
legal classification of the underlying acts of worship as mandub.

This study has several limitations. First, its empirical findings are derived from three
pesantren in Indonesia and are therefore context-specific, limiting their generalizability to
the broader landscape of Islamic educational institutions. Second, the juristic analysis
focuses exclusively on the Shafi'l, Hanafi, and Maliki traditions, without incorporating
other schools of Islamic law or contemporary developments in Islamic legal thought. Third,
the concept of tarbawi obligation proposed in this study is developed from the
institutionalization of sunnah practices within the pesantren context and therefore
requires further examination across other forms of institutional normativity and Islamic
educational settings.

In light of these limitations, several directions for future research are suggested.
Longitudinal studies are needed to examine the sustainability of religious internalization
and the development of religious agency after santri leave the pesantren. Comparative
studies incorporating the Hanbali and Ja'fari traditions, as well as contemporary magqasid
al-shari‘ah approaches, would further enrich understanding of the legitimacy and
normative limits of institutional obligation within Islamic law. Future research should also
investigate the relationship between tarbawi obligation, state regulation, and Islamic legal
governance across educational institutions, religious organizations, and emerging Muslim
digital communities. Finally, further empirical and theoretical work is required to evaluate
the broader applicability of tarbawi obligation as an analytical framework for explaining
the interaction among religious authority, institutional regulation, and the formation of

religious subjects across diverse contexts within contemporary Muslim societies.

Conclusion

This study demonstrates that the institutionalization of sunnah practices within the
pesantren does not alter their legal status by transforming them into wajib shar 7. Rather,
it operationalizes their performance through institutional regulations that are binding
within the educational context. Throughout the three case-study institutions, kiai and
ustaz consistently distinguished between obligations prescribed by the Shari‘ah and
obligations established by institutional authority, thereby affirming that the binding force
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of these practices derives from educational authority rather than from any reclassification
within Islamic law.

From a comparative madhhab perspective, the study further demonstrates that the
Shafi‘i, Hanafi, and Maliki traditions all preserve the legal classification of sunnah acts of
worship as mandub and reject their transformation into wajib shar i (Utami et al., 2025).
Nevertheless, each madhhab relies upon distinct juristic doctrines to justify the legitimacy
of institutional regulation. The Shafi'T tradition grounds such legitimacy in iltizam and
ta 'dib; the Hanafi tradition emphasizes siydsah shar ‘iyyah, ‘urf, and istihsan; while the
Maliki tradition derives legitimacy from maslahah mursalah. These findings demonstrate
that the legitimacy of institutional obligation within pesantren education can be explained
through multiple complementary juristic doctrines without obscuring the normative
distinction between obligations prescribed by the Shari‘ah and those established through
institutional governance.

From the perspective of Islamic education, this study further demonstrates that
institutional regulation functions not merely as an instrument of discipline but also as a
pedagogical mechanism that promotes habituation, facilitates the internalization of
religious values, and fosters the development of religious agency. Building upon the
synthesis of the empirical findings and the comparative madhhab analysis, the study
develops the concept of tarbawi obligation as an analytical framework for explaining the
relationship among the juristic legitimacy of Islamic law, institutional governance, and
pedagogical practice within the pesantren. Accordingly, the principal contribution of this
study extends beyond expanding the discourse on institutionalized iltizam. It also offers a
novel conceptual perspective for understanding how religious norms are translated into
educational practices that cultivate character, religious subjectivity, and institutional

governance within contemporary Muslim societies.

Acknowledgments

The authors express their sincere gratitude to the leadership of Pesantren
As’adiyah Sengkang, DDl Mangkoso, and Yasrib Soppeng for their openness, cooperation,
and support throughout this research. The authors also thank the kiai, ustaz, and santri
who generously shared their experiences, perspectives, and educational practices. Their
willingness to participate, together with the support of the institutional communities,
greatly facilitated the data collection, field observations, and scholarly discussions that
made this study possible.

References

Ahmed, H. (2025). Islamic Normative Legal Theory: Framework and Applications. Journal

481 MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026


https://journal.uin-alauddin.ac.id/index.php/mjpm/article/view/55188

Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

of Law and Religion, 40(1), 1-31. https://doi.org/10.1017/jlr.2025.10056
Al-Ghazali, A. H. M. ibn M. (1997). Al-Mustasfa min ‘ilm al-ustl. Mu’assasat al-Risalah.
Al-Juwayni, A. al-M. ‘Abd al-M. ibn ‘Abd A. (1997). Al-Burhan fi usul al-figh. Qatar University.
Al-Kasani, A. B. ibn M. (1986). Badd’i * al-sand’i fi tartib al-shara’i. Dar al-Kutub al-"limiyyah
Al-Qarafi, A. al-'Abbas A. ibn 1. (1998). Al-Furtg. Dar al-Kutub al-‘limiyyah.
Al-Sarakhsi, M. ibn A. (1993). Al-Mabsut. Dar al-Ma ‘rifah.
Al-Shafi‘'l, M. ibn I. (1940). Al-Risalah. Maktabat al-Halabi.
Al-Shatibi, I. ibn M. (1997). Al-Muwafaqat fi usal al-shari‘ah. Yutlabu min al-Maktabah al-
Tijariyah al-Kubra.

Alias, M. N., Abdullah, M. N., Osman, M. F., Ismail, N. F., & Kamis, M. S. (2025). The Position
of Magqasid Al-Shariah within Islamic Legal Sources: A Comprehensive Analysis.
Samarah: Jurnal Hukum Keluarga Dan Hukum Islam, 9(2), 937-964.

https://doi.org/10.22373/q4byres1

Asad, T. (1993). Genedlogies of Religion: Discipline and Reasons of Power in Christianity and
Islam. Johns Hopkins University Press.

Athambawa, M. (2025). ljtihad Magasidi and Legal Adaptation: A Comparative Analysis of
Contemporary Islamic Jurisprudence in Responding to Emerging Issues.
Mazahibuna: Jurnal Perbandingan Mazhab, 7(1), 89-103.
https://doi.org[10.24252/mazahibuna.vi.54378

Berger, P., & Luckmann, T. (2023). The social construction of reality. In Social theory re-
wired (pp. 92-101). Routledge.

Bhojani, A.-R., & Clarke, M. (2023). Religious Authority beyond domination and discipline:
epistemic authority and its vernacular uses in the Shi ‘i diaspora. Comparative
Studies in Society and History, 65(2), 272-295.
https://doi.org/10.1017/S0010417522000470

Bourdieu, P. (2020). Outline of a Theory of Practice. In The new social theory reader (pp.
80-86). Routledge.

Braun, V., & Clarke, V. (2021). Thematic Analysis: A Practical Guide. Sage Publications.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among
five approaches. Sage publications.

Damopolii, M., Shabir U, M., & Burga, M. A. (2023). The Phenomenon of Punishment at
Pesantren in South Sulawesi: An Islamic Law and Islamic Education Approaches.
Samarah: Jurnal Hukum Keluarga Dan Hukum Islam, 7(3), 1643-1660.
https://doi.org/10.22373/sjhk.v7i3.18207

Daud, Z. F. M., & Fuady, Z. (2021). Figh across madhhabs: An alternative to pesantren
students’ school of thought exclusivism in the post-truth era. Mazahib: Jurnal
Pemikiran Hukum Islam, 20(1), 143-168. https://doi.org/10.21093/mj.v20i1.3081

Dautovi¢, R., & Hafez, F. (2019). Institutionalizing Islam in contemporary Austria: a
comparative analysis of the Austrian Islam act of 2015 and Austrian religion laws
with special emphasis on the lIsraelite act of 2012. Oxford Journal of Law and
Religion, 8(1), 28-50. https://doi.org/10.1093/0jlr/rwyo13

Fadel, M. (2022). Maslaha as “flourishing” and its place in Sunni political thought. Journal
of Islamic Ethics, 7, 1-31. https://doi.org[10.1163/24685542-12340085

Foucault, M. (1977). Discipline and punish: The birth ofthe prison. London: Allen Lane.
Freire, P. (1970). Pedagogy of the Oppressed. Continuum.

482 MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026



Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

Gebril, O. (2024). Recasting al-Siyasa al-Shar'iyya in 1920s Egypt: Formulating a Theory of
an Islamic Modern State. Journal of Islamic Law, 5(1), 10-53484.
https://doi.org/10.53484/jil.v5.gebril

Giroux, H. A. (1988). Theory and resistance in education: Towards a pedagogy for the
opposition. Bergin & Garvey.

Halim, F. A. (2015). Reformulating the madhhab in cyberspace: Legal authority, doctrines,
and ijtihad among contemporary shafi‘i ‘ulama’. Islamic Law and Society, 22(4), 413-

435. https://doi.org/10.1163/15685195-00224p04

Hamdeh, E. (2017). Qur’an and Sunna or the Madhhabs?: A Salafi Polemic Against Islamic
Legal Tradition. Islamic Law and Society, 24(3), 211-253.
https://doi.org/10.1163/15685195-00240A01

Harnadi, D., Siahaan, H., & Hilmy, M. (2021). Pesantren and the preservation of traditional
religious authority in the digital age Pesantren dan preservasi otoritas keagamaan
tradisional di era digital. Masyarakat, Kebudayaan dan Politik, 34(3), 272-280.
https://doi.org[10.20473/mkp.V34132021.272-280

Hasan, M. F. (2025). Educational authority and regulatory legitimacy: comparing normative
systems in pesantren and public schools in Indonesia. Legal Pluralism and Critical
Social Analysis, 57(2-3), 182-206. https://doi.org/10.1080/27706869.2025.2556586

Hefni, W., Mustofa, I., & Ahmadi, R. (2025). Looking for Moderate Figh: The Thought of
Mohammad Hashim Kamali on the Reformation of Rigidity and Inflexibility in
Islamic Law. Al-Istinbath: Jurnal Hukum Islam, 10(1), 30-57.
https://doi.org/10.29240/jhi.v10i1.10694

Ibn Taymiyyah, T. al-D. (1998). Al-Siyasah al-Shar ‘iyyah fi Islah al-Ra T wa al-Ra ‘iyyah. Dar al-
Kitab al-'Arab.

Ibn ‘Abidin, M. A. ibn ‘Umar. (1992). Radd al-muhtar ‘ala al-Durr al-Mukhtar. Dar al-Fikr.

lhsan, M. N., Ahmad, N., Hasanah, A., & Suhartini, A. (2021). Islamic boarding school culture
climate in forming the religious attitude of Islamic students in modern and
agrobusiness Islamic boarding schools. Nazhruna: Jurnal Pendidikan Islam, 4(2),
362-382. https://doi.org/10.31538/nzh.v4i2.1492

Kamali, M. H. (2021). History and Jurisprudence of the Magasid: A Critical Appraisal.
American Journal of Islam and Society, 38(3-4), 8-34. https://doi.org/10.1142/q0344

Lohlker, R. (2021). Figh reconsidered: Indigenization and universalization of Islamic law in
Indonesia. Interdisciplinary Journal for Religion and Transformation in Contemporary
Society, 7(1), 188-208. https://doi.org/10.30965/23642807-bja10011

Mahmood, S. (2001). Rehearsed spontaneity and the conventionality of ritual: Disciplines
of Salat. American Ethnologist, 28(4), 827-853.
https://www.jstor.org/stable/3094937

Mahmood, S. (2005). Politics of Piety: The Islamic Revival and the Feminist Subject. Princeton
University Press.

Mamun, S., & Muhsin, I. (2020). Istinbath Method of Tablighi Students In Pesantren
Temboro: Textual and Contextual Matter. Justicia Islamica, 17(2), 185-204.
https://doi.org/10.21154/justicia.v17i2.2003

Masdin, M., Ilham, M., Mulu, B., Nurfaidah, S., & Samrin, S. (2025). Dynamics of
Interdisciplinary Islamic Education Learning in Indonesian High Schools Based on
Islamic Law. Samarah: Jurnal Hukum Keluarga Dan Hukum Islam, 9(3), 1371-1393.
https://doi.org/10.22373/sjhk.v9.i3.30568

Melchert, C. (2001). Traditionist-jurisprudents and the framing of Islamic law. Islamic Law
and Society, 8(3), 383-406. https://doi.org/10.1163/156851901317230639

483 | MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026



Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

Mubarrak, Z., Bakar, I. A., Hamdani, M., Musrizal, M., & Khalilullah, K. (2025). The Urgency
of the Islamic Law and Contemporary Societal Challenges: The Flexibility of al-
Maslahah in Determining the Hierarchy of Maqasid al-Shari‘ah. El-Usrah: Jurnal
Hukum Keluarga, 8(1), 344-365. https://doi.org/10.22373/pxydd884

Mujahid, 1. (2021). Islamic orthodoxy-based character education: creating moderate
Muslim in a modern pesantren in Indonesia. Indonesian Journal of Islam and Muslim
Societies, 11(2), 185-212. https://doi.org/10.18326/ijims.v11i2.185-212

Mumtaz, N. M., Muafiah, E., & Witro, D. (2024). Educational policy analysis: Examining
Pesantren policies and their implications on the independence of Kyai and
Pesantren in the contemporary era. Jurnal Pendidikan Agama Islam, 21(2), 287-306.
https://doi.org/10.14421/jpai.v21i2.9612

Mustofa, I., Hefni, W., Maliki, I. A., & Chamdan, U. (2024a). Figh of civilization at traditional
Islamic boarding school: Contextualizing of Islamic jurisprudence through classical
texts of mu’amalat. JURIS (Jurnal llmiah Syariah), 23(2), 351-365.
https://doi.org/10.31958/juris.v23i2.12245

Mustofa, I., Sauqi, M., Ambarwati, D., & Yahya, A. (2025). Living Islamic Law in Indigenous
Communities in Indonesia: Integration of Figh in the Tradition of Mu’amalah of the
Muslim Community of Banjar. Al-Manabhij: Jurnal Kajian Hukum Islam, 19(2), 289-312.
https://doi.org/10.24090/mnh.v19i2.14792

Mustofa, I., Setiawan, W., Maliki, I. A., & Chamdan, U. (2024b). The Authority of Texts in
the Dynamics of ljtihad on Figh Mu’amalah Among Santri in Indonesia. El-
Mashlahah, 14(2), 381-408. https://doi.org/10.23971/el-mashlahah.v14i2.8074

Najib, A. M. (2020). Reestablishing Indonesian Madhhab: ‘Urf and the Contribution of
Intellectualism. Al-Jami ‘ah: Journal of Islamic Studies, 58(1), 171-208.
https://doi.org[10.14421/ajis.2020.581.171-208

Noviarita, H., Gonibal, R., Saleh, M., & Fauzan. (2026). Reproducing the Shafi'1 Intellectual
Tradition: Knowledge Transmission and Religious Authority in Contemporary
Indonesian Pesantren. Kalam, 20(1), 193-222.
https://doi.org[10.24042/202620130398

Nurtawab, E. (2025). Indonesia’s Pesantren Law of 2019: new developments in the
bureaucratisation of Islamic education. Religion, State & Society, 53(3), 236-252.
https://doi.org/10.1080/09637494.2025.2563958

Nurtawab, E., & Wahyudi, D. (2022). Restructuring traditional Islamic education in
Indonesia: Challenges for pesantren institution. Studia Islamika, 29(1), 55-81.
https://doi.org[10.36712/sdi.v29i1.17414

Opwis, F. (2005). Maslaha in contemporary Islamic legal theory. Islamic Law and Society,
12(2), 182-223. https://doi.org/10.1163/1568519054093699

Opwis, F. (2010). Maslaha and the Purpose of the Law, Islamic Discourse on Legal Change
From the 4th to 8th/14th Century. Leiden: Bostos.

Sahin, A. (2018). Critical issues in Islamic education studies: Rethinking Islamic and Western
liberal secular values of education. Religions, 9(11), 335.
https://doi.org/10.3390/rel9110335

Salim, N. A., Zaini, M., Wahib, A., Fauzi, I., & Asnawan, A. (2024). Fostering moderate
character of santri: Effective hidden curriculum strategy in Islamic boarding
schools. Nazhruna: Jurnal Pendidikan Islam, 7(2), 357-372.
https://doi.org/10.31538/nzh.v7i2.4676

Solichin, M. M. (2018). Interrelation Kiai Authorities, Curriculum and Learning Culture in
Pesantren Indonesia. Tarbiya: Journal of Education in Muslim Society, 5(1), 86-100.
https://doi.org/10.15408/tjems.v5i1.7781

484 | MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026



Negotiating Sunnah Practices in Pesantren through Institutionalized Iltizam: A Comparative Madhhab Analysis with Pedagogical Implications
Muhammad Alqadri Burga et al.

Syatar, A., Anugra, R., Hasan, H., lzzah, I., & Hammad, H. A. A. (2025). Revitalizing the
Paoppangi Tanah Customary Sanction in Sulawesi, Indonesia: A Figh Jinayah
Perspective. ljtihad: Jurnal Wacana Hukum Islam Dan Kemanusiaan, 25(2), 257-278.
https://doi.org/10.18326/ijtihad.v25i2.257-278

Tahmid, K., & Fautanu, I. (2021). Institutionalization of Islamic Law in Indonesia. Al-’Adalah,
18(1), 1-16. https://doi.org/10.24042/adalah.v18i1.8362

Tan, C. (2014). Educative tradition and Islamic schools in Indonesia. Journal of Arabic and
Islamic Studies, 14, 47-62. https://doi.org/10.5617/jais.4638

Taufig, A., Sahdan, M. Z., & Setianingsih, D. (2024). Construction of religious habitus in
Indonesian Islamic boarding schools. Jurnal SMART (Studi Masyarakat, Religi, dan
Tradisi), 10(2), 187-201. https://doi.org/10.18784/smart.v10i2.2458

Tor, D. G. (2024). Purity of Faith, Madhhab Partisanship, and Legitimising Ideology in the
Great Seljuq Sultanate. Islamic Law and Society, 32(1-2), 70-91.
https://doi.org[10.1163/15685195-bja10061

Utami, S. H., Heryana, E., & Fajriyah, M. (2025). The Dialectical Interplay of Ikhtilaf Al-
Sahabah (Companions’ Disagreements): The Constructive Role of Diversity in Early
Islamic Jurisprudence. Mazahibuna: Jurnal Perbandingan Mazhab, 7(2), 193-211.
https://doi.org/10.24252/mazahibuna.vi.55188

Wahda, M. R., Alfikri, A. F. S., & Rahmatullah, M. A. (2025). The Epistemological Divergence
between the Hanafi and Shafi'i Madhhabs: The Hadith Evaluation and Legal
Reasoning on the Discourse of Gendered Figh. Mazahibuna: Jurnal Perbandingan
Mazhab, 7(2), 212-227. https://doi.org/10.24252/mazahibuna.vi.56757

Willis, P. (1977). Learning to labour: How working class kids get working class jobs. Saxon
House.

Yahdi, M., & Fadliyah, S. (2025). Ethics, Law, and Educational Democratization: Shaping
Islamic Cultural Behavior of Students in Sultan Hasanuddin Islamic Boarding School,
Gowa, South Sulawesi. Samarah: Jurnal Hukum Keluarga Dan Hukum Islam, 9(3),
1465-1490. https://doi.org/10.22373/sjhk.v9.i3.26413

Yin, R. K. (2018). Case study research and applications (Vol. 6). CA: Sage Thousand Oaks.

Zainuddin, A., Zainal, A., & Darlis, S. (2024). Legal Authority and Marital Identity: A Study
on the Kalosara Tradition of the Tolaki People in Southeast Sulawesi. Al-Manahij:
Jurnal Kajian Hukum Islam, 317-332. https://doi.org/10.24090/mnh.v18i2.11956

485 MAZAHIBUNA: Jurnal Perbandingan Mazhab - Volume 8, Issue 2, August 2026



